The Role of Parents in the Restoration of the Culture of
Teaching and Learning
BY

TSHIGODIME AZWITAMISIPETRUS

Dissertation Submitted In Fulfillment of the Requirements for

the Degree of M asters of Education

INTHE DEPARTMENT OF EDUCATIONAL
MANAGEMENT,SCHOOLOFEDUCATION
FACULTY OF HUMANITIES

UNIVERSITY OF LIMPOPO

SUPERVISOR:DR.L.E.MATSAUNG

JUNE 2007




DECLARATION

[, Tshigodime Azwitamisi Petrus, hereby declare that this thesis hereby
subm itted to the University of Limpopo for the degree of M asters has not
been previously submitted by me for a degree at any other university; that it
is my own work in design and execution and that all material contained

therein has been duly acknowledged.

AZWITAMISIPETRUS TSHIGODIM E DATE



DEDICATION

This dissertation is dedicated to my late son “LINGULULANI” born on the
18 of March 1994 and on the 20™ of M arch 1994 was kissing this mother
earth Bye Bye. People who claim to know this family know it as the family

of six whereas in actual fact is a family of seven.



ACKNOWLEDGEMENTS

Acknowledgements seem to be a natural endpoint for all prefaces, and like

other authors T have many to thank.

First and foremost, I would like to extend my sincere gratitude to my

Heavenly Father who had given me the strength, ability and courage to

finish this study.

In bringing this dissertation to fruition, [ would like to express my special

thanks to the following people.

l.

Dr. Lesiba M atsaung, my supervisor who provided detailed guidance

and much-needed encouragements.,

. My wife, Tshiwela who served as an informal consultation on

spiritual and moral support in times when the dissertation forced me

to spend sleepless nights.,

. My spiritual father Pastor M .G Muhali and his wife Mishumo

Elelwani for the spiritual support they had given me and all the
members of the Higher Grace Church Nczhelele for the spiritual
support.

. My appreciation is also directed to all parents, Educators, learners and

principals who fall under Region 3 (Vhembe District) of the Limpopo
Province, especially those under the jurisdiction of Nzhelele East
Circuit where the research was conducted for supporting me with

tangible practical realities.

i



. The Circuit Manager, Mrs. L Ndutwaini of Nzhelele East Circuit for

the support and all arrangements she made for me to get access to all

schools under her jurisdiction.

. Dr. N.E Tshikwatamba for the positive words of encouragement

during this project.

. My Son Rotondwa who typed this document. To you [ say “You are

the cornerstone of my life”.

. Equally appreciated was the support and patience from my daughters

O fhani, M ukhuthadziand the last born M ukhodeni.

. Dr.N.A Nevhutanda, forediting the entire document.

Vho-Ramaano, my father who is no more, “ndi a vha bvulela
munwadzi”.
S“Vho-Tshavhungwe”, my mother, whom even though apartheid had

denied education, still believes that education, is the only weapon that

can set us free.

My brothers M pfariseni, Muvhango and Ntavhanyeni, not forgetting

my sister Takalani for their positive words of encouragement towards

the completion of this project.

My in-laws Mushavhi Vho-Andries and Vho-Makwarela Rantete for

being nextto me in happiness and sometimes in hard times.

Brother D.F Badugela, my principal and all members of Tshithuthuni

Primary School for their supportand wordsof encouragement.

My Uncles Vho-Maemu and Vho-Thambatshira Netsianda for

supporting me morally and physically throughout.



5.
0
1
.
9
10
Il

KEY WORDS

. Restoration
. Role of Parents
. Culture of teaching and learning

. Primary Schools

Aids victim s

. Barriersto home - school relations

. Confidentiality

Discipline

. Education Policy in the 19905
An-depth interview

Network

Parents as first teachers
Parents as partners in education

Parental expertise



LISTOF ABBREVIATIONS

ABET = AdultBasic Education and Training
CEA = Conservative Education Act

CTC =City Technology Colleges

FAS =Funding Agency for Schools

GM = Grant M aintained

GMS =Grant Maintained Schools
HAS=Home-School Associations

LMS =TLocal Managementof Schools

PTA = Parents Teachers Association

RISE = Research and Information on State Education
RSA =RoyalSociety of Arts

SGB =School Governing Body

UK = United Kingdom

Vi



LISTOF  TABLES

TABLE

SECTION A

4.4.1.4.1Details
4.4.1.4.2 Details
4.4.1.4.3 Details
4.4.1.4.4 Details
4.4.1.4.5 Details
4.4.1.4.6 Details
4.4.1.4.7 Details

SECTION B

4.4.1
4.4.1
4.4.1
4.4.1
4.4.1
4.4.1
4.4.1
4.4.1

5.1 Details
5.2 Details
5.3 Details
5.4 Details
5.5 Details
5.6 Details
5.7 D etails
5.8 Details

on genderofrespondents

onage of respondents

on respondents’ highestacademic qualification
on respondents’ employment

on respondents’ marital status

on culture of teaching and learning in schools

on the school’sinvolvement in education

on genderofrespondents

on age of respondents

on highestacademic qualification respondents
regarding partnership in education

on teaching experience of respondents

on the culture of teaching and learning in schools
onage ofrespondents

on home-schoolbased relationships

§5
§6
§6
§7
§7
§7
§8

89
89
90
90

91
912
912

PAGE no

vii



SECTION C

4.4.1.6.1 Details on genderofrespondents 93
4.4.1.6.2 Details on age of respondents 93
4.4.1.6.3Details on grades of respondents 94
4.4.1.6.4Details on whether the respondents enjoy the culture of learning
94
4.4.1.6.5 Details on whom the respondents stay with 95
4.4.1.6.6 Details on teaching and learning aids used 95
4.4.1.6.7Details on views of respondents on the culture of learning and
teaching 96
4.4.1.6.8 Details on whether respondents will pass 96
4.4.1.6.9 Details on whether the parents visit schools 97
SECTION D
4.4.1.7.1 Details on genderofrespondents 98
4.4.1.7.2 Details on age of respondents 98
4.4.1.7.3 Details on highestacademic qualification respondents 99
4.4.1.7.4 Details on highest professional qualification respondents 99
4.4.1.7.5 Details on the culture of teaching and learning in schools 100
4.4.1.7.6 Details aboutdepartment of education 100
4.4.1.7.7 Details on whether respondents view parents as partners 101
4.4.1.7.8 Details on whether respondents believe in extra lessons 101

viii



ABSTRACT

The researcher would like to investigate the role played by parents in the
restoration of the culture of learning and teaching. Parental involvement is
the co-responsibility that the parent must bear in the management,
performance and supportofthe fundamental issues of their children.

Fundamental issues of education embrace the functional (teaching) and the
management and supportive tasks that the parents may be involved in, for

example cooperation, participation and partnership.

Parents have a vital role to play with regard to influence on the quality of

restoring the culture of teaching and learning.

W ithout cooperation between parents and educators, a child cannot be
properly educated. The parent and the educator each play a special and

crucial role in the education of the child.

The successful education restoration of the culture of teaching and learning
depends entirely on cooperation, communication and understanding between
educators and parents. Educators must be able to communicate with all
parents and be able to include them in school based and home based
activities. This, however, requires a shift away from the traditional view of
parental involvement, which revolves around co-opting parents to assist w ith
general school activities such as fundraising. Effective parental involvem ent,

howeveralso needsto be managed, it cannotbe left to chance.



The researcher claims that the role of parents in the restoration of the culture
of teaching and learning will lead to the improvement of learners in their

academic achievement.

The method to be used 1s qualitative; data will be collected through
interviews and questionnaires. Major steps in conducting interviews will

involve direct interaction between individuals.

After thorough researching the researcher has realized the following:

o Parents do not feel part of their children’s education and they tend to
leave everything on the hands of the educators.

o Educatorstend to ignore parents.

o The culture of teaching and learning can be improved by actively
involving parents in their children’s education.

o The culture of effective teaching and learning will only be restored
when parents are totally involved in the operation of the school.
Parents must be fully integrated into the organization. It must be noted that
those parents’ responses are the base line criterion in every decision making
process and those parents are physically incorporated into activities. It is
better to involve parents atthe outset than to decide, consultand then have to

change.
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CHAPTER 1

INTRODUCTION

[.I.INTRODUCTION

South Africa’s democratic government that came into powerin 1994 inherited
a divided and unequal system of education. Before 1994 the education system
prepared learners in different ways for positions they were expected to occupy
in social, economic and political life under apartheid. The curriculum played a
powerful role in reinforcing inequality. The Bantu education system which
was designed for Black South Africans, had no space forparents to give inputs
in the restoration of the culture of teaching and learning. This resulted in a
gross inequalities and inconsistencies in provision between the previous
racially segregated government and provincial departments, as the apartheid
era categorized and officially classified people in terms of race (Donald, 1996;

DuToit, 1996;Lomofsky & Lazarus, 2001).

The birth of democracy paved a way for parents to play their roles when it
comes to the creation of atmospheres conducive for effective teaching and
learning. According to Mnisi and Shilubane (1998:15), parents as primary
educators of their children and educators as secondary educators are in a state
of mutual interdependence, a relationship that has to develop or even better
involved. A constructive partnership can be forged between the educators and
parents. Parents must collaborate with educators and give them unqualified

support. On other hand, educators mustbe aware thatthey are dealing with the



most precious materials of them all, more precious than gold, the minds of

learners.

A quick glance at current literature reveals an array of factors. Among other,
Brandt (1989:25) distinguishes various ways in which parents can play a role
in the restoration of the culture of learning and teaching. These range from
creating conditions that foster education in the home to being involved in the
school’s management activities. Each of the ways in which parents are

involved in education will require a unique strategy on the partofthe school.

Van Schalkwyk (1990:35-39) describes the role of parents as the co-
responsibility that the parent must bear in the management, performance and
support of the fundamental issues of education of their children. According to
Van Schalkwyk (1990:37), the fundamental issues of education embrace the
functional (teaching) and the management and supportive tasks those parents

may play arole in, in different ways.

Dekker (1993:4) identifies the following three ways in which parents can play

arole:

Cooperation> Involves working together for a common goal which is
the creation of a healthy atmosphere suitable for effective teaching and
learning.

Participation> It is when parents are getting involved in the way in

which the education of their children is organized.



Partnership> In this context it would mean cooperation between the
parents and the school community for the common purpose that is the

creation of atmosphere conducive for effective teaching and learning.

Two conclusions can be drawn from the above brief description of the nature

ofthe role played by parents.

Parents can play a role on a scale ranging from involvement entailing
support at home to involvement in the management of the school. The
role played by parents occurs in differentways depending on the nature
and capabilities of parents hence the need for the school to deal with it

accordingly.

Three kinds of role of parents in the restoration of the culture of teaching and
learning at home are consistently associated with higher student achievement;
actively organizing and monitoring a child’s time, helping them with

homework and discussing school matters.

Worral (1994:23) is of the idea that parents are responsible for keeping the
promise made at the christening of a child and are primary educators of their
children. The authority of parents regarding educational matters, for instance
jointly determines the spirit and direction of a school. Parents also make
financial contributions to the school and have the right to demand

accountability regarding the spending of the school funds.



[t 1s against this background that the birth of democracy in South Africa in
1994 had brought a drastic change in the role of parents when it comes to the

restoration of the culture of teaching and learning.

The research has taken place in Vhembe District, region 3 of Limpopo

Province.

In Vhembe district, focus of the dissertation was directed to primary schools

within Nzhelele East Circuit.

The villages within the jurisdiction of Nzhelele East Circuit are poverty
stricken areas. The majority of parents in these deep rural areas are illiterate

and unemployed.

One of the most important issues that face education in South A frican schools
today is the restoration of a sound culture of learning and teaching. The
majority of schools continue to reflect characteristics of a poor culture of
learning and teaching. The central role that a principal plays in all the
programs of a school, and the impact thathe has on the developmentofa tone
and ethos that are conducive to learning and teaching, are crucial to the

process of building a sound culture of learning and teaching in a school.

The aim of this research is to investigate the role parents play in the
restoration of the culture of teaching and learning. The researcher is of the
idea that by conducting this research, the research will forge a lasting mutual
understanding and cooperation between parents as partners in education and

discipline will be maintained in ourschools.



The principles of outcomes-based education were encoded in Curriculum
2005 (C2005), a setof national curriculum guidelines to be fully implemented
atboth compulsory and secondary levels of schooling by that year. In practice,
official documents do not clearly distinguish between Outcomes Based
Education (OBE) and Curriculum2005 (C2005), and South African educators

often use the terms interchangeably.

The South African Constitution of 1996 was the basis for curriculum

transformation and development.

Curriculum2005 was the start, and Outcomes-based Education (OBE)is the
foundation of the Curriculum. The new Revised Curriculum keeps the main
elements of the OBE Curriculum 2005; Critical and development outcomes
and the eight learning areas. It also adds learning outcomes and assessment

standards.

OBE is designed in such a way that educators can develop their learners’
knowledge, as well as their skills, values as well as a result of their experience

of learning Pilbeam E, (2005:2)

Partnerships amongst the parents, educators and learners play a significant
role to enable the curriculum to create life long learners who are

knowledgeable, confident, multi-skilled and compassionate.

The new government with its OBE approach only managed to change the

name from School Committee to School Governing Body (SGB), but in



principle, the parent component remained being characterized by illiterate
parents. In pen and paper the role of parents seems to be that of professionals

butin reality they are notknowledgeable Jansen & Christie (1999:102).

Although the revised Curriculum 2005 is still in the early stages of
implementation, some general conclusions can be drawn about the impact of
post-1994 curriculum reform on democracy and equity in education in South
Africa. Given the political imperatives facing curriculum developers in the
mid-1990s, outcomes-based education was a reasonable approach to take. In
practice, however, its complexity undermined some of the democratic and

egalitarian ideals that it soughtto promote.

OBE clearly sent out strong signals that the dawn of democracy in South
Africa had ushered in a new educational order. The authoritarian values and
top-down pedagogical approaches of apartheid-era education were out-
replaced by new values and teaching methods that emphasized democratic
participation and the potential of every child to succeed. The power of these
signals should not be underestimated, especially given the fact that the most
enthusiastic support foe OBE comes from African educators and others who
were the most direct victims of the inequities of the old order and who, as a
group, faced the most difficulty implementing it in their classrooms Jansen, J

and C hristie, P. (1999).

[.2.PROBLEM STATEMENT

The birth of new democratic South Africa in 1994 to date had resulted into a

new education system thatreplaced the apartheid education (Nkomo 1985).



The South African Schoolactof 1996 laid the way for parents to be involved
in the governance of their children’s education as the members of the School
Governing Body and overmore the Outcomes-Based Education approach
encourages educators to link what is learnt at school with what learners learn

athome.

One of the mostimportant issues that faces education is South A frican schools
today is the restoration of a sound culture of teaching and learning. The
majority of schools continue to reflect characteristics of a poor culture of

teaching and learning. (Van der Merwe H.M | Prinsloo [.J & Steinman C.F:3)

Educators are blaming learners that they don’t have desire to learn and that
they are uncontrollable. They complain that learners do not come to school
regularly, if they come, they come very late and left the school during breaks.
Learners also complain that educators do nothonor their teaching periods, are
usually doing their assignments in staffrooms, always attending union
meetings and sometimes leaves them and go for their industrial wage actions

and caring less about their future,

The parents on the other hand also complain aboutthe poorculture of teaching
and learning at schools. They complain that both the educators and learners at
schools are to be blamed forthe unacceptable situation at schools.

[tis against this background that the research question has been formulated as

“How can parents help to restore the culture of teaching and learning?”



SUB-QUESTIONS

v What are the causes that forced the culture of teaching and learning to
collapse?

* How can educators be helped to involve parents effectively?

v What are the specific roles, responsibilities of both parents and teachers
in partnership?

* How can we eliminate obstacles, which render this partnership to be
dysfunctional?

* Why have parents become less involved in the education of their
children?

v Whatdoes parents’ involvement entails?

I.3.THE SIGNIFICANCEOF THE STUDY

This study is significant in that it;

v Reveals causes, which led to the collapse of a sound atmosphere
conducive forteaching and learning.

v Parents can make meaningful contributions to the school activities which
fall outside the expertise of the educators.

v Shows the significance of parents-teachers partnership in the molding
learners’ achievements.

v Educators will enjoy maximum opportunity to teach, and learners’
maximum opportunity to learn.

* The school will become a safe and good place in which to teach and to

learn.



v Learners can communicate with educators, and therefore their
expectations and morale will be high.

v Encourages parents to have a high level of commitmentin their children’s
education.

v Thoroughly thrashes out all stumbling blocks which may hinder the
partnership to be effective.

v Theperformance and results at schools will be improved.

[ 4. AIMSAND OBJECTIVES OF THE STUDY

In view of the problem statement formulated by the researcher, the general
aim and objective of the study embrace the following:
v Restore the culture of teaching and learning in schools.
v Define the role of parents in education.
v Forge a lasting, mutual understanding and co-operation between the
parents, teachers and learners.
v Make teachers aware that parents have rights to participate fully in their
children’s education and that they are equal partners in education,
v Make recommendations based on the findings aboutthe role of parents in

the restoration of the culture of teaching and learning.

I[.S.RESEARCHDESIGN AND METHODOLOGY

The design of a research study includes the overall approach to be taken and
detailed information about how the study will be carried out with whom and

where. A concise statement about the overarching research design is often



missing or hard to discern in published reports of qualitative research.

(Lincoln and Guba, 1985)

There are several components that should be included in the methods section
of a qualitative research approach. Among others sampling strategy and the
people or setting that will make up the sample, data collection procedures and

procedures for data analysis.

There are two different approaches to research (Mc¢ Millan and Schumacher
1993:14) as cited by Thobejane H.R. Qualitative research which usually based
on whatis called a logical positive philosophy, which assumes there are social
facts with a single object reality, separated from the feelings and beliefs of
individuals. Qualitative research is based more on whatis called a naturalistic
phenomenological philosophy, which assumes that multiple realities are
socially constructed through individual and collective definitions of the

situation.

The researcher has opted to use the qualitative research design and method
in this study as he wanted to get into the crux of the matter when it comes to
how parents can play a role in the restoration of the culture of teaching and

learning.

Qualitative methods help us to learn about concepts such as beauty, pain,
suffering, faith, frustration and love whose essence is lost through other
research approaches (W hite 2003:15). People are studied in the context of
their past and their present. In contrast to quantitative research which takes

aparta phenomenonto examine componentparts,



Overmore, through qualitative research, the researcher will be able to
experience that parents can provide to the school community that will bring

back the lost conducive culture of teaching and learning.

The aim of this research is to use qualitative mode of inquiry to gather
inform ation from parents, teachers, learners and principals of schools about
their experiences in the poor culture of teaching and learning and what these

experiences mean to them,

[.6.DEFINITION OF CONCEPTS

[.6.1. Role of parents

As the primary educator of the child, the parent has a role to play in giving
continuing attention to and to be involved with educational training (W eeto

1997:17).

According to Weeto’s research (1997:5), this duty also has the following
consideration:

v A child is born into a certain religious and cultural milieu, which is
characterized by particular practices, values and norms. The transm ission
of religion and culture to the child takes place through the influence of
the parent on the life of the child. The parent therefore has to keep a
watchful eye on the child’s school life to ensure that the child is not
exposed to, for example, destructive and contradictory religious and

cultural influences.



v In today’s world, many children have parents who both work outside the
home. In addition, many families have single parents, or are “blended”
families with step parents. Due to these changes, there are no longer any
distinct parental roles. More men and women share in the responsibility
of parenthood. Parents working together do the best job of raising their
children, whether or not they are living in the same household. (Hil File

PARE3I89.1f VRS 7747 Data version 7.0)

1.6.2. Restoration

[t is a process of trying to bring back a healthy atmosphere conducive for
effective teaching and learning. A poor culture of teaching and learning in a
school which needs to be restored is characterized by the following: W eak or
poor attendance of both educators and learners, educators do not have desire
to teach, tension between rival educators unions, vandalism, rape, drug abuse,
high drop-out rate, poor school results, weak leadership, management and
administration, general feelings of hopeless, apathy among educators,
demotivation and low morale and the poor state of buildings, facilities and
resources. At the base of all these features lies the lack of a sound philosophy,

values and norms pertaining to the organizational culture of the school

(Chisholm and Vally 1996:1).
1.6.3. Culture of teaching and learning
The conceptof a culture of teaching and learning is widely used in the context

of education in South Africa. In general it refers to an attitude of all the role

players towards teaching and learning, and the presence of quality teaching



and learning processes in schools. Davidoff and Lazarus (1997:43) identify
the following aspects of a sound culture of teaching and learning:

v Allrole players value the processes of teaching and learning.

v Practices reflect a commitment to teaching and learning.

v The resources needed to facilitate this processes are available.

v Theschoolis structured to facilitate this process.

A whole-school approach to improvement, which includes all elements of
learning environment, is the most effective approach to improving the school
culture and learner achievement. The national policy on whole-school
evaluation identifies nine focus areas for evaluating the performance of a
school with regard to each of these aspects contribute to a sound culture of

teaching and learning (South Africa, 2001:7).

[.6.4. Primary School

A Primary School is an institution where children receive the first stage of
compulsory education known as primary or elementary education. Primary
School is the preferred term in the United Kingdom, Australia and New
Zealand and in most publications of the United Educational, Scientific and
Cultural Organization (UNESCO). In some countries and especially in North
America, the term Elementary school is preferred. Children generally attend
Primary School from around the age of four or five until the age of eleven or

twelve. (“http://en.wikipedia.org/wiki/Primary school”).

In the United States the term Primary School is used in a general way to

describe the primary grades, usually meaning kindergarten (ages five to six) to


http://en.wikipedia.org/wiki/Primary

second grade (ages seven to eight), but sometimes extending to third grade
(ages eight to nine). The term is also sometimes used to describe a school
which provides the first three or four years of elementary or primary
education. Very few schools in the United States actually use the term Primary
School as part of their school name and such schools are generally private

schools. (Britannica online: http://search.eb.com/eb/article-9061377)

The South African Schools Act No 84 of 1996 describes Primary School as a

public or an independent school which enrolls learners in one or more grades

from grade R (Reception) to grade 7.

The admission age in Primary School:

i. Grade R is age four turning five by the 30™ of June in the year of
adm ission.

i, Grade 1 is age five turning six by the 30" of June in the year of

admission.

The Primary Schools have three phases, namely the Foundation phase (Grade

R-Grade 3), Interm ediate Phase (Grade 4-6)and Senior Phase (Grade 7 to 9).

In South African Primary Schools only Grade 7 is accommodated in Primary

Schools although is partofthe senior phase in Secondary Schools.


http://search.eb.com/eb/article

I.T.MOTIVATION FOR THE RESEARCH

“The study will confine itself to interviews”

v The researcher was motivated to conduct a research on “How can parents
help to restore the culture of teaching and learning” as a way of wanting
to expand from what other scholars have written about the similar topic.
The researcher wants to come up with something totally new and hoping
that this will in turn be contributing to the total wealth of human
knowledge. The researcher also wants to master the material that he is

now studying more than he had mastered any other form of work.

The researcher also believes thatas we are living in the “Inform ation Age” our
society increasingly needs critical and analytical thinkers who can look at
research results and then pose their own questions and found their own

answers.

The researcher agrees with scholars like Tom linson, S (1991) who emphasizes
that the lost desire to teach and to learn can only be restored if and if parents

are incorporated at the organizational setup of the school.

The researcher is deeply touched and wants to interrogate efforts made by the
school to engage parents of disadvantaged learners, who stand to benefit the
most from parents’ participation in their learning, but those parents are often

reluctant to become involved.



The research will try to come up with mechanisms that can thoroughly thrash
out all obstacles, which hinder partnership to be active. The research will also
benefit the school community, as they will end up having disciplined learners

at schools.

I[.§. LIMITATION OF THE STUDY

There are a few problems as the research is being conducted. They are as

follows:

* There was a problem of time constraints as the researcher is a full-time
governmentemployee and had to find time between work and study.

v Parents’ participants may choose not to respond because of lack of
knowledge on that aspect.

* The researcher may have problems with costs as the researcher has lim ited
finances to run the costs.

* Poor management systems in schools also affected the smooth running of

the project.

I1.9. THE RESEARCH PROGRAMME

This research project consists of five chapters. The researcher shows what is

displayed by the first chapter up until the last chapter.

Chapter one focuses on introduction, the problem statement, significance of

the study, aims and objectives of the study, research design and methodology,



definition of concepts, motivation for the research, lim itation of the study and

the research programme,

Chapter two 1s devoted to literature review; on the role of parents in the

restoration of the culture of teaching and learning.

Chapter three will focus on research design and methodology. It starts with the
introduction and mode of inquiry, case study design, data collection
techniques, sampling and sampling strategies. All these steps lead to data

analysis and presentation of conclusion and recommendations.

Chapter four involves data analysis. Data was collected through the use of

interviews and observations.

Chapter five focuses on the findings, recommendations and conclusion.

ILI0CONCLUSION

v The chapter was an introduction into the study. It devoted itself to the
issues like the research question (How can parents help to restore the
culture of teaching and learning), the significance of the study, aims and
objectives, definition of concepts, motivation for the research, lim itation

of the study and the research programme,



CHAPTER 2

LITERATURE REVIEW

2.1 INTRODUCTION

According to Arkava & Lane (1983 in De Vos, 200:65), literature review is a
contributor to shape the researcher’s frame of reference and forms an integral
part of the research. A thorough literature study demonstrates that the
researcher is duly knowledgeable about related research and the intellectual
traditions that surround support the study. Literature study contributes to a
clearer understanding of the nature and meaning of the problem that has been

identified.

Certain functions of a literature review are:

v [t may disclose that somebody else has already performed essentially the
same research. In such a case the researcher may decide to choose another
topic and start afresh or to replicate the study (duplicate or repeat the same
research ina new setting.)

v [t provides a substantially better insight into the dimensions and
complexity of the problem. It has to be taken into consideration that
research 1s a source for building a knowledge base and learning about
previous thinking on the topic is an essential step.

v A literature review equips the researcher with a complete and thorough
justification for the subsequent steps as well as with a realization of the

importance of the undertaking.



According to Welman & Kruger, (2000,36), two types of sources can be

distinguished namely primary and secondary sources.

Literature review is usually a critique of the status of knowledge of carefully
defined topic. The literature review enables a reader to gain further insights

from the topic.

In this research, the role of parents in the restoration of the culture of teaching
and learning is all about how do parents restore the culture of teaching and
learning in schools in a global context with reference to various countries

including South A frica.

The culture of teaching and learning can only be restored if parents are
involved in the education of their children. He argued that circumstances of
each school determine how parents’ involvement should be planned and
managed in that school. There is therefore no single ideal parent’s approach of
restoring the culture plan to serve as a model for all schools. However,
different existing plans can be adapted according to a school’s individual

circum stances and needs (Kruger, 1995(6):16-20).

The researcher agrees with Educamus, August (1984:4) as it says that parents
can restore the culture of teaching and learning in the form of the widened and
extended power they have and can alleviate under performance and down
morale as it is high time that they should stand up and boldly register their
concern through active participation in the newly created organizational

management of the schools.



22PARENTS AND THE NATUREOF TEACHING AND LEARNING

2.2.1 The South African Perspective

The concept of learning and teaching is widely used in the context of
education in South Africa. In general, it refers to an attitude of all the role
players towards teaching and learning and the presence of quality teaching and
learning processes in schools. Davidoff and Lazarus (1997:43) identify the

following aspects of a sound culture of learning and teaching:

All'role players value the processes of teaching and learning.
Practices reflect a commitment to teaching and learning.,
The resources needed to facilitate this process are available.

The schoolis structured to facilitate these processes.

[t is no wonder that the role of parents in parental environment with the
schools has become a major educational issue in the 1980s. This is an era of
increasing concern about the quality of education in this country. States are
taking a greater role in monitoring and maintaining academic standards.
Communities are ever more watchful of the expense of public education.
Local schools are concerned aboutcontinuing to provide high-quality teaching
and other services with dwindling resources. Parents want assurance that their

children will receive adequate preparation to lead rewarding adult lives.

Is the role played by parents in the restoration of the culture of learning and
teaching a valuable, if largely untapped, resource for schools struggling to

provide state-of the-art instruction with diminishing funds- a way to instill
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pride and interest in schooling, increase student achievement, and enhance a
sense of community and commitment? Or is it one more responsibility to add
to overburdened teachers and adm inistrators-or even a threat to the autonomy

and professionalism of the schools?

This review of the literature on the role played by parents examines these

issues, focusing, in particular on the following areas:

Does the role played by parents in learning and teaching have positive
effects on studentachievement? If so, whattype of the role works best?
What are the effects of the role played by parents in learning and
teaching on other student outcomes, such as attitude, self-concept,
classroom behaviour, and attendance? Is the role played by parents in
education useful beyond the preschool and early elementary grades-in
middle school and high school/ if so, what form should it take? W hat is
known about the uses of the role of parents in education in
predominantly minority and/or lower income communities? W hat, if
any, effects on children’s schooling can be attributed to the role of

parents in education in the governance of schools?

2.2.2 The Role of parents in the restoration of the culture of teaching and

learning

The role of parents in the restoration of the culture of teaching and learning
includes several different forms of participation in education and within the
schools. Parents can support their children’s schooling by attending school

functions and responding to school obligations (parent-teacher conferences,
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for example). They can become more involved in helping their children
improve their schoolwork, providing encouragement, arranging appropriate
study time and space, modelling desired behaviour (such as reading for

pleasure), monitoring homework,and actively tutoring their children athome.

Outside the home, parents can serve as advocates for the school. They can
volunteer to help out with school activities or work in the classroom. Or they
can take an active role in the governance and decision making necessary for

planning, developing, and providing and education for the community’s

children. (Epstein, 1995:229)

2.23The American Perspective

A Dissenting View

Annette Lareau

[t should be noted that her comments in this topic are critical of the notion of
partnership so positively espoused in the volume. There is no doubt, in her
view, that participating in family-school partnerships can be a valuable
experience for children, parents and educators. But she found much of the

policy debate be overly simplistic, indeed, to be inaccurate and misconceived.

The researcher has disclosed that scholars and educators have looked at the
evidence regarding the role of parents in the restoration of the culture of
teaching and learning selectively, concentrating almost exclusively on the

benefits of such involvement. As a result, it is widely perceived among
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education commentators that parent involvement is an overwhelmingly
positive good that should be embraced as broadly and as promptly as possible
(Epstein, 1987a). This research suggests otherwise. There are three points the
researcher want to focus on: First, the researcher believe there are implicit
standards in teachers’ requests for parent involvement. M any teachers wanta
limited form of parent involvement in schooling (Lorty, 1977); notably
positive and deferential parent involvement; anger from and criticism by
parents are looked upon less favourably. The standards teachers have in the
minds for parental involvement in generally not well articulated in the

literature.

Secondly, many educators see the role of parents as reflecting parents’
“concern” for education. The fact that parents’ social resources affect their
ability to comply with educators’ standards is not widely recognized.
Working-class and lower-class parents, who generally have only high school
education, often do not believe that they are knowledgeable enough to assist
their children with school related work (Lareau, 1986b). Parents who are
college graduates rarely express such doubts. Similarly, the legacy of racial
discrim ination, for example, makes it more difficult for African parents to be

“positive” in their approach to school.

Compared to most white parents, many African parents are much more
suspicious about schools” agenda and more anxious about the possibility that
their children will encounter institutional discrim ination. Thus parents’ social
location by social class and race, rather than their relative level of concern,

can make itmore or less difficult forthem to comply with teachers’ requests.
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Thirdly, in addition to examining the implicit standards in educators’ requests
and the role of social resources in helping parents comply with teachers’
requests. The researcher wants to discuss some of the social and psychological
costs of parent involvement programs for children, parents and educators.
Parents’ efforts to be involved in schooling, while well intentioned, can
discourage school achievement, disrupt family life, and create difficulties for

teachers and principals.

These conclusions are drawn from a body of collected research using
classroom observations undertaken intermittently over several years and
across several geographical locations (Lareau, 1989a, 1989b, 1993). During
this period the researcher also carried out two hour, private interviews with
mothers, fathers and guardians of the children the researcher observed.
Educational personnel, ranging from school secretaries to principals, were
interviewed separately. This intensive qualitative research approach
necessarily leads to quite small samples. The purpose, however, has not been
to measure how common various parental or school practices are. Instead, the
researcher has been, and continues to be, focused on identifying critical issues

whose significance is frequently overlooked in oureducational debates.

2.2.4 Implicit standards of educators

Many educators are interested in the role played by parents and express the
opinion that they run their classrooms and using an open doorpolicy. The type
of parentinvolvement they typically have in mind, however, is quite lim ited in
scope. As the principal of a small M id-W estern elementary school district put

it:
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“I"d use words such as positive, encouraging, (and) supportive rather than
being so defensive, trying to find out exactly what the circumstances were in

the situation, trying to ask questions in on whatthe problem is.”

The importance of parents being ‘supportive” was also stressed by one of the
third grade teachers. When asked about the qualities of an ideal parent, she
noted that:

There are so many parents that automatically say that you are wrong
and my child is right. The parents that the researcher enjoyed working
with the most were the ones who would listen to how the child is and

whatthey needed to work on and didn’t criticize you.

Educators repeatedly praised parents who, in turn, had praised the educators,
as will be shown shortly, were less pleased when parents made criticisms,
particularly those offered in a hostile and angry fashion. M ost teachers were
also interested in having parents different to their professional expertise.
Teachers appreciated parents who concurred with their assessment of a child,

as this nextcomment makes clear:

Jim Hughes’ mother had a reasonable, rational, good understanding of her

”»

child’s talents, strengths. and weaknesses. She did precisely whatlsaid

In their communications with parents, teachers frequently gave mixed
messages. On one hand, teachers asked parents to be heavily involved in

education. On the other hand, key aspects of schooling were defined by
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educators as within their exclusive control. The implicit limitations on
parents’ control usually did not become explicit until conflicts arose. For
example, educators rejected parents’ suggestions that educators be fired, that
children be admitted to the gifted program even though they did not qualify,
and that the curriculum be oriented less around work sheets. (Chapman,

1995:335).

Not only did teachers require that parent involvement be positive and
deferential, but they minimized the teaching skills parents needed in order to
be effectively involved in their children’s schooling. Teachers often did not
tell parents in advance how to handle common homework difficulties, such as
basic reading problems involving stumbling over words in a book or
challenging parents’ answer as incorrect, but then criticized the actions the
parent took when faced with these dilemmas. One working-class mother told a
Grade 2 educator in a parent-educator conference that she forced her son to
sound out words he could not readily pronounce on his own. The educator
dismissed that approach without discussion and instructed the mother to

simply tell her son the proper pronunciation.

In downplaying their own considerable teaching skill, the teachers forgot that
even allegedly simple tasks, such as selecting a book for a child, could be a
complex undertaking for some parents. Consider this scenario, recounted by a
Grade 1 educator: a mother came to the school book fair to buy for her

daughter Jill. At the end of Grade 1, Jill had the reading skills of a child

entering Grade 1.

26



“She brought it to the room and asked if it would be all right for Jill.
The book was at the end of second grade level or third; it was above
Jill’s abilities. I didn’t want to hurt her feelings, but I remember telling
her that Jill would feel more competent if she could start it. She really

did not have her pinpointed in terms of her abilities. (Lareau,

1989b:138)

Thus helping children with school work involved pedagogical skills parents
often lacked. Although upper middle-class parents generally had more
inform ation about educational matters than working-class parents, even the
upper middle-class parents were sometimes stumped by the work their
children brought home from school. For example, one mother, who was a
Grade 4 teacher, was bewildered by her grade 3 daughter’s mathem atics
homework. She told her daughter, “Go see Daddy, Mom doesn’t do

geometry”,

Furthermore, there is considerable ambiguity about how much help parents
should provide. By Grade 3, teachers expected children to show signs of
responsibility regarding their own homework. They did not want the parent to
take over responsibility for making sure it was completed. Parents’ roles here
were ambiguous. How much help would be considered too much help?
Neither these areas of ambiguity nor the fact that some parents lack the skills
necessary to help their children with schoolwork were commonly

acknowledged.

Indeed, educators’ discussions about parent involvement are exceedingly

narrow regarding, what constitutes involvement. Teachers often have in mind
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that parents will attend conferences, help with homework, volunteer in the
classroom, and do fundraising for the school. Other contributions often go
unrecognized. In some parents’ eyes, simply getting their children up, dressed,
fed and off to school in a timely fashion is a major contribution to their
schooling. The disruptions to parents’ schedules occasioned by early
dismissals, snow days, and daytime-only parent-teacher conferences are

generally ignored by schoolpersonnel.

To summarize, the researcher’s first point is that schools have standards that
are generally unarticulated but essentially focus on a narrow range of positive
and supportive parental behaviours. Educators often miss actions that parents
consider to be a legitimate part of their involvementin schooling. The narrow
character of teachers’ expectations and standards has not been considered in

ourpolicy discussions.

2.2.5So0cial resources and parentinvolvement

The existing standards for parentinvolvement in schooling are such thatsome
parents are able to comply with teachers, expectations much more easily than
other parents. For example, recent national surveys reveal considerable
distrust on the part of Americans of W hites and white-dom inated institutions,
One survey (Smith, 1994: 113) found that 40 percent of African Americans
believe that “On the whole most white people wantto keep African Americans
down”. In a similar vein, only 7 percent of African Americans in another
study reported that they feel they can trustmost white people. These and other
measures of “African American alienation” from white society do not vary

according to education and family income.
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In addition, many today’s American parents began their own schooling in
segregated schools or in very recently integrated ones. Most of the American
grandparents of children in schools today experienced legalized racial
segregation ranging from restrooms to employment. This legacy of racial
distrust has important consequences for parent involvement in schooling.
Educators desire parents who are positive and supportive, but some American
parents approach schools with apprehension. One American mother the
researcher interviewed, Mrs. Mason, felt that “a wave of prejudice” was

sweeping the country and the community:

“It’s the school system as a whole. Every now and then there is a wave
of prejudice. It's almost like the law in America is now. You find an
African American man might get off in a year and half or he might get
off with probation. So that’s the state of law in America. That's a thing

that we have to live with and we are living with it rightnow.”

During the school year, Mrs. Mason objected to her daughter’s placement in a
reading group below grade level. She asked the teacher repeatedly to mote the
girl up. The educator, who felt that the child’s vocabulary was inadequate for
a higher group, had her tested again, and then refused to change her reading
group. M s Mason also felt her daughter wasn’tbeing called on enough during
class. She was concerned about uneven distribution of punishment and felt

that African American boys were being singled outfor punishment.

Mrs. Mason shared her concerns with the educator and the principal. Using an

angry and confrontational style, she told the educators that they were treating
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African American children differently that white children. This expression of
her concerns damaged her relationship with her child’s educator. The educator
resented M rs.Mason’s refusal to defer to her professional assessment of the
child’s reading skills, and she believed the mother lacked good understanding
of her daughter’s educational needs. She also felt that Mrs. Mason and her
husband were too critical of everyone, including their daughter, with the result

that the child was “insecure.”

By the middle of the school year, the teacher, Mrs. Erickson, avoided
interacting with the Masons. At the end of the year, Mrs. Erickson “boosted”
the child’s English grade a few points because, as she put it, “I just didn’t
want to have a scene”. She found the Masons among the “most upsetting”
parents in her teaching career, was upset especially by their habit of raising

their voices in conversation and “Just outand outyelling.”

Mr. and Mrs. Mason’s very real interest and concern for their daughter’s
education was defined as intrusive and singularly unhelpful. The principals’
assessment differed little from the educator’s. She saw only that parents did

“damage.”

There is no question in the researcher’s mind that the M asons were unusually
angry and race-conscious compared with others in the school community.
Their suspicions of racial discrimination, however, are widely shared by
African Americans across the country (Smith, 1994:113). This legacy of racial
discrim ination means that, in general, it is more difficult for A frican American
parents to approach the school in a positive and supportive fashion than for

white parents. Because educators’ standards call for parents not simply to be
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involved,butto be involved in a positive and supportive fashion, it is probably
more difficult for African American parents that for white parents to build

whateducators define as a successful relationship.

Parents” social class also influenced their skills and confidence in their ability
to help their children educationally (Lareau, 1989b). Upper middle-class
parents generally saw interconnectedness between home and school and
believed they had the right, and the responsibility, to supervise their children’s
schooling. As college graduated, most also had full confidence in their own
ability to assist their children with school work. By contrast, working-class
parents were likely to invoke a separation between home and school. They did
notsee themselves as integral to the educational process. One parent, who was

a high school graduate, explained herrole this way:

“I'prepared them to go to school. Thatwas my place. They had to learn,
maybe, like you could say, basic structure. Behavior. You know, you
don’t throw things all over and you did what you were told, and things
like that. That was my job. And herjob, (the educator’s) job, is to really
teach them. She had gone to school to learn the best way to teach
reading, mathematics, science, things like that. I don’t know that

(Lareau, 1989b:49).”

Given what was usually a limited educational background, some working
class mothers preferred to turn over responsibility to teachers:

“An educator goes to school for a long time. They know a lot more than a
regular person. [ don’t consider myself stupid, but 'm notextremely smartor

intelligent. I could not go into a classroom and teach a class and expect them
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to come out knowing as much as the educator teaches them. So [ rely on the

teacher’s opinion a lot more than my own opinion (Lareau, 1989b:110,).

Working class parents expressed anxiety about their visits to schools; they

could notalways understand the teachers:

“If they start using big words you think, “Oh God,what does that mean?” You
know, it’s just like going to the doctors. And it makes you feel a little superior

to them. Because [ don’thave the education they have. You know, [ justdon’t

(Lareau, 1989b:108).”

Thus even when their children were in primary grades, some parents did not
feel capable of correctly helping their children with their schooling. Although
disheartening, it is important to remember that an estimated 15 percent of
adults are functionally illiterate (DNE, 1996:79). Thus my second pointis that
social resources, in this case, race and social class position, may facilitate or
impede parents” willingness and ability to comply with educators’ requests for

their involvementin educational matters.

2.2.6 Costs

Thirdly, although family-school partnerships are overwhelmingly defined as
helpful for children, there is clear evidence that parents’ actions can have
unintended, negative consequences (Lareau, 1989b). In some schools, teachers
routinely complained aboutparents acting in unhelpful ways thatputtoo much
pressure on their children. One principal noted thatthey were seeing more and

more children with nervous problems, including aches, bedwetting, and
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stealing. In some instances, the educators linked children’s behaviour to their
parents being involved in negative ways. The case of a first-grade low-
achiever named Emily is instructive. During classroom observations, the
educator noticed that Emily developed stomach aches, sometimes twice or
thrice a week, during the reading period (Lareau, 1989b: 149-150). Her

mother was aware of the problem .

23PARENTS ASFIRSTEDUCATORS

Increased parental involvement of parents may well be the hope of every
educator. However, many educators report little of any constructive parental
involvement in the education of the learners in their classrooms. This paper
reflects on the growing need for parents to increase their involvement with
their children in the home as well as become more avid proponents of their
child’s education. Stronger networking and cooperation between the school
and family could better support and environment of enriched learning and

character development for the child.

“The American family is the rock on which a solid education can be built. [
have seen examples all over this nation where two-parent families, single
parents, stepparents, grandparents, aunts and uncles are providing strong
families support for their children to learn. If families teach the love of
learning, it can make all the difference in the world to their children.” Richard

W . Riley, U.S.Secretary of Education,

On August 11,2003, Johnny X is born. By the time Johnny X turns one, his

parents will have 8750 hours to provide supervision and care for Johnny.,
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When Johnny is ready to start school at the age of five, his parents will have
accumulated 43,800 hoursof time forhis developmentand growth. With all of
these hours available to them, how will these parents engage this child to
learn? Will they discover that it is easy to teach the child that the green is
green and the sky is blue and the difference between right and wrong, or will

they decide thatteaching such things is the job of a teacher?.

24PARENTS ASPARTNERS WITH SCHOOLS

A USA Department of Education (1994) confirms the obvious, active parental
involvement improve student morale, attitude and academic achievement;
thus, by taking on an active role, parents reduce their child’s risk of failure
academically and reduce the chances of dropping out before graduation. This
release also states that when parents are proactive with their child’s school, the
student’s behaviour and social adjustment improve dramatically. The Child
Trends Databank (1999) reaffirms these findings in its’ report, and they take a
step further by stating that students who have parental involvement have less
destructive behaviours in school, including being less likely involved in drugs,
violence or teen sex. President Bush agrees so strongly with the findings of
this release and report that he has instituted the “No Child Left Behind” Act.
In this Act President Bush takes the position that with a more active role
played by parents, student academic success will increase when working

closely with the students’ schools and educators.

Even with the “No Child Behind” Act, some parents are not choosing to up
their participation in their child’s learning, so with a lack of parental

involvement in a students’ education, how many students go further in their
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education? In the same study by the Child Trends Databank, 88 percentof the
students completing high school with either a diploma or equivalent stated
they had strong parental involvement, 93 percent of students that wenton to a
vocational school or technical school stated that their parents were strongly
engaged in their academic growth, and 97 percent of students with a
bachelor’s degree and 97 percent of students going on to graduate or a
professional school stated they had strong parental involvement in their

academic progress.

J5WHY ISITIMPORTANTFOR PARENTS TO PLAY AROLE?

The results of recent research are very clear. When parents are actively
involved in their children’s education, they do better in school. The academic
level of the parents, their socio economic level, and their ethnic or racial
origin are not determining factor for academic success. It is essential for
parents to have a positive attitude regarding education, and to demonstrate

trust that their children can do well.

2.6 THE EFFECTS OF PARENTS'INVOLVEMENT IN SCHOOLS

When parents become involved, both students and school benefit;

o Grades and tests results are higher;

Students” attitudes and behaviourare more positive;
o Academic programsare more successful’ and

o A school,asawhole,is more effective.
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The participation of all parents, including those with limited knowledge of
English, is important to the restoration of the culture of teaching and learning.
Such participation has many positive consequences for the family, the school,

and especially forthe young adolescent:

The family has a chance to understand the school system better. The teachers
can understand students who come from other cultures more easily. The
students receive support from adults in order to confront the problems of
adolescent particularly where these problems are accentuated by the
conflicting cultures of home, friends, and school. This school can become the
natural extension of the home, aiding in the preservation of families’ cultures

and values.

27WHAT CAN PARENTSDO TO SUPPORTEDUCATION
RESTORATION?

There are many ways that parents can demonstrate to their children that they
are interested in academic success and that they are available to offer support

and protection when there are problems.

Talk with your child about what happens at school everyday. Ask often if
there are messages from the school. Spend some relaxed time with your
children. Share a meal or a snack. Tell them often what you like about them,
Listen to and share worries. Support what you believe to be good about the
school and offer your help to change any school practices that you believe
could be harmful to your child, Avoid scolding and arguments when your

teenagers bring bad news home. Listen to their reasons and offer your help to
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improve the situation. It helps if your children know you believe they will be
successful. Value their education by encouraging homework and reading.
Help your children choose a good time and place to do their assignments and
special projects. Provide the necessary materials and give them your
unconditional support. Get to know several teachers, not just one. Don’t wait
for a problem to talk to them, keep in touch with the guidance counsellors.
They generally know all of the students in the school, and they can keep you
informed regarding the progress and behaviour of your child. Read all
inform ation on school policies and curriculum carefully. Normally, school

sends this information at the beginning of the year.

Review your child’s school records each year. Itis your right, and you should
know what information is in the file, keep informed aboutyour child’s grades
and test results, especially in any subjects in which he or she has problems.
Ask for help if it is needed, Request periodic meetings with the teachers. If
you don’tspeak orunderstand English, ask for a translator or bring a bilingual
friend or family member with you. Request information concerning programs
that the school offers for students with limited English proficiency. Be sure
your child is placed in the program that best meets his or her needs, Get to
know other parents and form support groups to work on problems and issues
of mutual interest, Answernotes and other correspondence the schools ends. If
you do not understand these messages due to language problems, ask the

principal to send them to you in the language you understand.

37



28 PARTNERSHIP

“If we prepare today’s children to meet the unprecedented challenges they
face, if we help them begin to lay the foundations fora partnership world, then

tomorrow’s children will have the potential to create a new era of evolution.”

(Riane Eisler 23 May 1989 Tomorrow’s Children)

Partnership Education offers a new integrative approach thatputs the joy back
into education for teachers and students alike. Based on the concepts outlined
by Riane Eisler in Tomorrow’s Children. Partnership education helps young

people achieve their highest potentials both academically and personally.

CPS supports the implementation of Partnership Education by working with
educators, parents, and policy makers to transform educational process,
content and structure to help young people acquire the skills and knowledge
essential for fulfilling and productive lives and a sustainable, equitable and

peaceful future,

Individual schools cannot rekindle the culture of learning and teaching.
Schools need help and partnership from parents to ensure effective teaching
and learning. According to Mmnisi and Shilubane (1998:15), without
partnership, the restoration of a culture of learning and teaching will remain

justanother unfulfilled dream .

Principals and all staff members as professionals should create an inviting
school climate, which should convey warmth and sincerity and parents should

feel welcomed and com fortable when visiting the school.
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29THEROLE PLAYED BY PARENTS ON LEARNER’S
ACHIEVEMENT

The research hopes that when parents are involved the culture of teaching and
learning will be positive and the situation can lead to better achievement
Further, the researcher is of the idea that the more intensively parents play a
role in their children’s learning; the more beneficial are the achievement
effects. This holds true for all types of parent involvement in learners’

learning and forall types and ages of learners.

Looking more closely at the research, there are strong indications that the
mosteffective forms of parent involvement are those which engage parents in
working directly with their children on learning activities in the home,.
Programs which involve parents in reading with their children, supporting
their work on homework assignments, or tutoring them using materials and

instructions provided by educators, show particularly impressive results.

(Epstein, 1995)

Along similar lines, researchers have found that more active forms of parent
involvement produce greater achievement benefits than the passive ones. That
is, if parents receive phone calls, read and sign written communications from
the school, and perhaps attends and listens during parenteducator conferences,
greater achievement benefits accrue than would be in the case with no parent
involvement at all. However, considerably greater achievement benefits are
noted when parent involvement is active, when parents work with their

children at home, certainly, but also when they attend and actively support
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school activities and when they help outin classroom or in field trips and so

on.

The research also shows that the earlier in a child’s educational process
parent’s role begin, the more powerful the effects will be. Educators
frequently point out the critical role of the home and family environment in
determining children’s school success, and it appears that the earlier this
influence 1is “harnessed”, the greater the likelihood of higher student
achievement. Early childhood education programs with strong parent
involvement components have simply demonstrated the effectiveness of this

approach.

What about orientation and training for parents who wish to become more
involved in their children’s learning? Those research studies which have
compared role played by parent programs that includes orientation/training
components with those that do not indicate that providing orientation and
training enhances the effectiveness of role played by parent. Research in this
area indicates that parents generally want and need direction to participate
with maximum effectiveness. Orientation /training takes many forms, from
providing written directions with a send-home instructional packet, to
providing “make-and-take” workshops where parents construct, see
demonstrations of, and practice using instructional games; to programs in
which parents receive extensive training and ongoing supervision by school

personnel. (Coulombe, 1995)

A word of caution about training activities for parents: While research

indicated that orientation/training activities are beneficial, those researchers
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who have looked at the extent of training have found that a little is better than
a lot. That is, programs with extensive parent training components do not
produce higher student achievements than those with only basic training, and
they sometimes experience considerable attrition- presumably because their
time and effort requirements overtax the willingness of parents to stay

involved.

The researcher has also found that the schools with the mostsuccessful parent
involvement programs are those which offer a variety of ways parents can
participate. Recognizing that parents differ greatly in their willingness, ability,
and available time for involvement in school activities, these schools provide a

continuum of options for parent participation.

210 THE EFFECTS OF THE ROLE PLAYED BY PARENTS ON
LEARNERS’ATTITUDES AND BEHAVIORS.

Sixteen of the documents on which this report is based address the
relationships between parentinvolvement and achievement and then also look
at the effects of parent involvement on student outcomes other than
achievement, These include attitude toward schoolor toward particular subject
areas, self concept, classroom behaviour, time spent on homework,
expectations forone’s future, absenteeism, motivation and retention,

While not as extensively researched as the parent involvement-student
achievement relationship, the relationship between parent involvement and
these affective outcomes appears to be both strong and positive. All the

research studies which address these areas found that parent involvement has
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positive effects on student attitudes and social behaviour (Van Der Merwe

H.M,Prinsloo I.J & Steinman CP:9).

As might be expected, the pattern of the role played by parents shown to
confer the most positive effects on students’ achievement as also the most
beneficial with respect to these other student outcomes. In general, active role
played by parent is more beneficial than passive involvement, but passive
forms of involvement are better than no involvement at all. As for which
specific kinds of involvement in children’s learning have the greatest effective
benefits, no clear answer emerges from the research. Whereas direct parent
involvement in instruction seems to be the single most powerful approach for
fostering achievement benefits, all of the active forms of the role played by
parents seem more or less equally effective in bringing aboutimprovements in

students’ attitudes and behaviour.

Although the main focus of this report is the effects of the role played by
parents on student outcomes, it is certainly worth noting that the research
reveals many benefits for school systems and for parents themselves when
parents become more involved in their children’s learning. School personnel
benefit from the improved reports that generally accompany increased
willingness to support schools with their labour and resources during
fundraising activities or special projects. And certainly, the many ways in
which the role played by parents benefits students’ achievement, attitudes, and

behaviour have a positive impact on school staff, Simon & Epstein (2001:21)

The research also reveals that improved parent attitudes towards the school

and improved parent self-concepts characteristically result when parents
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become involved in their children’s learning. Parents often begins their
participation doubting that their roles can make much difference, and they are
generally gratified to discover what an important contribution they are able to
make. In this connection, it is important for school community and parents to
be aware that the role played by the parents supports learners’ learning,
behaviour, and attitudes regardless of factors such as parents’ income,
educational level, and whether or not parents are employed. According to
Frederickson & Cline 2002:4,15), the role played by parents who are well
educated, well-to-do, or have larger amounts of time to be involved has not
been shown to be more beneficial than the involvement of less advantaged

parents. All the roles played by parents’ work and works well.

211 LTAISING WITH PARENTS

A problem thatemerges time and again in the area of parent liaison is that off
identifying the most appropriate form of communication with parents in
dealing with specific issues, in the Thomas Report (1985) there was
confirmation that many parents simply did not know what standards to apply
in appraising their own children’s progress in relation to reports from the
school. This was further complicated by many parents not understanding the
methods of instruction either, so that they had no idea what educational

outcomes were expected.

Many learners pass through both primary and early stages of their secondary
education with such little precise information about their particular individual
strengths and weaknesses that is only when examinations or option choice

points are reached that parents are suddenly confronted with the school’s view
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that their child is either average or below and will not in the future take a
primarily academic course of study. Goacher and red (1983) have noted that
the parents’ need foraccurate information that makes sense to theme in reports
isoverwhelming. Further more, these researchers noted thatmany parents feel
that schools let them down in reporting because there is no enough
inform ation about their child’s classroom performance and behaviour, and

there is no advice from schools on how they could help their child at home.

Many local authorities are fully committed to various forms of profiling
learner progress, including sections on self-monitoring, but again the full
impetus of this form of reporting could be lostif the principles of profiling are
not fully explained and worked though with parents. Evident discrepancies in
parents’ and teachers’ views abound and could lead to misunderstanding about
what the functions of these reports are. M any parents expect class grading and
replacement of their children in relation to other learners in the class (Goacher
and Red, 1983) and, when they do not receive these, are unable to use any

other criteria forunderstanding what the reports may mean for their children.

The issue is that if the curriculum aims and objectives have notbeen explained
or discussed with parents, then almost certainly forms of reporting pupil

progress will notbe understood by parents either.

W ithin the primary school domain, assessment and recording of progress may
have a different focus profiling in the secondary school because of the notion
of the whole child, which was identified earlier as a significant part of the
primary ethos. Most of the records already in use in the primary school are

concerned with what might be called general development of the child in

44



terms of physical, personal, social and emotional factors as well as curricula
aspects, such as language and communication, technical skills, mathem atics,
creativity and the whole area of humanity. Where appropriate, children can
contribute to the record of profiling themselves and of course pupils and
parents should be given opportunities to discuss between and among

themselves and with teachers the implications of the record.

The development of children’s learning across the boundaries of class has
been sparsely researched. The clear political aim of research projects from
Haringey, Coventry and Oxfordshire, for example, is equal opportunity, the
medium is one of which seeks to promote and formalize a very old and tried
procedure. Parents, educators and learners working together in an agreed

framework can create cheap, effective and pleasurable partnerships.

The most fertile ground co-operation is in the primary school; it is through
intervention with infant learners, and in junior schools, that efforts seem to
have been most successfully sustained. It can be reasonably assumed that all,
or most, of the learners in these schools are in the early stages of formal
learning and that priorities in the curriculum are more clearly determined and
more readily agreed. Parents come to collect primary age children at the
school gate and so appear to show a greater interest in involvement than with
older children. The tradition of the primary sector has been more welcoming

towards them .
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212PARENTSIN THE CLASSROOM

A parental role within the classroom represents considerable changes in
professional attitude since the almost total exclusion common in the 19805
(Tizard et al., 1981). However, such arrangements are often fairly ad hoc and
left to an individual teacher’s discretion (Jowett et al., 1991). Parental
involvement in the classroom usually has two main aims. Thus to allow the
teacher freedom from mundane practical tasks, and to make the parents more
aware of the opportunities and constraints offered by the classroom
environment. Thus parents become familiar with the rationale behind the
teacher’s working methods, and able to appreciate the difficulties and
complexities of the job. However, traditionally teaching is an autonomous
task, and having parents in the classroom is not welcomed by all teachers, as

the following quotation explains.

“The principal issue for teachers.. relates to their status as professionals...
Several (teachers) were clear that whilst help was acceptable with secretarial
and office work,and in providing extra help of trips, they did notwant parents
in the classroom or having any part in the planning and implementing of the

curriculum. (Mayall, 1990:51 and also Atkin, Bastiani and Goode, 1988).”

213 PARENTS AS CONSUMERS

The Parents, Charter-“rights.. .. responsibilities and choices” (DES, 1991,p.1)

The Parents Charter (1991, updated 1994) claims to provide governments

guidelines to regulate home-school relations in 1990-s. when it first appeared,
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there was also speculation that it was intended to enhance parents’ positions in
education system with the specific expectation that they would support the
government's attempts to return to a more formal style of education. The
Charter allocates parents the status of consumers, which sits uneasily with

their more traditional roles as supporter.

The core of the Charter is the promise of ‘five key documents’ which will
enable parents to monitor their children’s progress and to compare all local
schools. These includes individual reports of the National Curriculum test
results, regular reports from an independent inspectorate, performance tables
of all local schools, a school handbook; and an annual report from the school

governors.

The next section of the Charter, headlined, “A School Place for Your Child”
(abid) sets out different types of school from which parents can apparently
choose. ‘Self-governing’ schools, selective schooland independent fee-paying
schools are all mentioned alongside the majority, the latter being distinguished
as ‘local council’ schools. The 1991 Charter stated, ‘A schoolcannotmake its
own decision on the basis of your child’s academic ability unless it is a
selective grammar school. By 1994, however, this had disappeared, and
selective schools are now included in the general list of institutions. The
Charter also gives parents direction in acting as responsible consumers. On

this point,Bowe, Gewirtz and Ball (1994)note.

In the Charter, the rights of individuals to choose and the responsibility that
rests upon parents to undertake their choosing in an effective way is given

considerable emphasis... choice is powerfully promoted as a personal matter,
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a question of individual future. Parents are not, however, guaranteed a clearly
defined or influential role once their children are at school. W hilst, the Charter
details parents’ consumer rights of ‘entry’ and ‘exit’ from a school, and the
right to information from the chosen school, their rights to respond to that
inform ation and enter into a dialogue with the institution are less clear. As

RogerHancock (1993)argues

“The main thrust of central government's interpretation of the role
played by parents has been to stress parents’ rights to inform ation about
school performance and children’s progress. Clearly, schools need to
give such information but an over-concentration on this has served to
set up a climate of “information-giving’ from schools to parents; a one-
way accountability exercise in which parents passively listen to what
schools are doing rather than engage with teachers to support and

influence the content of education.”

This is a borne out by the section of the Charter stating ‘you have a right to
good education for your child’. However, it remains the case that parents have
no ‘right’” to challenge the government’s view that the National Curriculum
constitutes a major part of a ‘good’ education. The Charter continues by
talking about how parents can influence their child’s school. The possibility of
becoming a parent governor is mentioned briefly, as are annual parents’
meetings. However, the most space is given over to the third ‘right’; voting on
grant-maintained status, an option favoured by the conservation government,
However, in this scenario, the parents ‘voice’ lasts only for a moment, the role

played by parents does notcontinue after the ballot, and research indicates that
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they are usually enacting the wishes of the head teacher and governing body

(Fitz, Halpin and Power, 1993).

Therefore the possibility of the role played by parent in the daily life of the
school is marginalized (Hughes, Wiskeley and Nash, 1994). Although parents
can elect parent governors, this position involves only a tiny minority of the
parent body, and, as noted in chapter, governors in general, are encouraged to
see themselves as integral parts of the governing body, rather than

representatives of particular interest groups (Hatcher, Troyna and Gewirtz,

1993,Deem, Brehony and Heath, 1995).

[tis clear that the expectation embedded in the Parents” Charter is that parents
are to be concerned only with their children’s progress, rather than, say, the
conditions his/her class works in the Charter does not tackle such questions
such as minimum guarantees of books, materials or teacher-pupil ratios.
Parental duties include providing a good example for their children get to
school on time, attending school events, supporting the school’s policy on
homework and behaviour, and giving their older children space to do their
homework. Otherwise, they may trespass into daily school life only on

specific occasions, to allow them to learn from professionals.

In summary, the parents’ Charter is helpful in clearly specifying what
inform ation parents should receive from schools, and thus ending any
irregularities in what schools actually provide- although the quality and the
tone of the information can still vary greatly. The Charter also highlights the
concepts of parents’ right in relation to schooling: embedding the idea in the

collective mind of the teaching profession and the wider public. However,
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information and participation are not concepts that can be elided, nor does
nothing to support those parents who for various reasons find it difficult to
approach the school. Nor does it create a more equal relationship between
teachers and parents. The two ‘factions’ are still kept apart. Indeed, such
division is crucial, if parents are to act in accordance with government wishes,
and constraints any ‘progressive’ impulses that might emanate from

educational professionals (Johnson; Diale, 1989).

214 INDEPENDENT PARENTS

This term describes parents who have minimal contact with the school. For
some this might be a deliberate decision, whilst others are non-participants
through circumstance. The first category includes parents who have become
disaffected with the school, and developed their own ‘oppositional logic’.
They might feel that their children are unfairly treated because of their
ethnicities, religions, behaviours or personalities. Such a perception leaves
parents with several choices. They can confront the staff, and as a result may
themselves be labelled as a ‘difficult’ parent; they may transfer the child to
another school; or they may decide to minimize contact with the school. This
is characterized as ‘active non-participation” by Pugh and De Ath (1989).
Alternatively, ‘passive non-participation’ describes a parent who may wish to
have more contact with the school, butis prevented from so doing for various
reasons. She may not be fluent in English, but there are not interpreters
present at school events, nor does it sends home translated notes. She may
work long hours. She may have small children and no child care, or she may
simply be under a degree of financial or emotional stress that precludes

mvolvement.
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School-inspired events may not meet parent’s concerns or interests, and a
rational decision over the allocation of their time may therefore exclude such
meetings (Showstack-Sasson, 1983). Some parents may choose to supplement
their child’s formal education without reference to the teacher. This may be
because they disagree with the standards. A coherentand widespread form of
additional provision- supplementary schools-has developed as a result. Such
schools were originally established by African-Caribbean communities to
compensate for the perceived inadequacies of the state system as the founder

ofablack supplementary schoolcommented.

“Without exceptional we said that racism was the major reason why our
children were failing in school. We complained, we advocated.. but
with little avail. That did not deter us .. we began to set up alternative
supplementary education institutions rooted in our community. (Jones,

1986:2;Coard, 1971:Tomlinson, 1984).”

Supplementary classes now serve various communities, concentrating on
religious teaching, the children’s home language or culture, and a
reinforcement of the ‘basics’ to ensure that children are progressing at an
appropriate rate. The relationship between parents and teachers is often more
friendly, open and informative that in mainstream schools (John, 1992: Jones,
1986).In addition, community provision has a function beyond remedying the

deficiencies of the mainstream .

The supplementary education movement was seen, not as reactive but

as pro-active, and to be about positive education. It aimed to project
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positive images of black people, black achievement, black history, in a
society where a person’s worth was thought to be determined by the

colourof their skin. (John,1992)

215PARENTS AND THE EDUCATION SYSTEM IN THE 1990°S

This section briefly explores, first, the role played by parents in governing
bodies grant maintained schools and CTCs, and second, parental choice
policies, in order to determine whether parents’ roles and participation has

increased in response to discourse consumerism .

216 PARENT GOVERNORS

The main question here is to what extent can parent governor act as
representatives of the parentbody? As individual governors derive their pow er
from being partofan integral whole, it is difficultto see how parent governors
can take on this role. Even within the governing body they may find it difficult
to actas a spokesperson for the wider parentbody. Deem, Brehony and Heath
(1995) suggest that members of a governing body can be divided into two
groups, those who operate at the core and those who operate ate the core and
those who remain the periphery, with parent governors being
disproportionately represented in the latter grouping. The forum for governor-
parent contact, the annual parents meeting, in notorious for often being
organized in a dull, unimaginative way that does not inspire discussion, and
attracts low attendance, although there are some signs suggesting that these
events may be becoming more high-profile, better-organized, and more

attractive to parents (M artin etal., 1995).
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21TGRANTMAINTAINED SCHOOLS

Grant maintained status for schools was presented by the government as a
mechanism for increasing school diversity, despite the fact that these schools
are required to teach the National Curriculum. Given this apparent
contradiction, Fitz, Halpin and Power (1993), in the study of grant maintained
schools, asked whether opting out of local authority control has led to the
formation of distinctive school identities, and whether the school has led to the
formation of distinctive school identities, and whether the school experience,
including parental relationships with schools, shows signs of change. They
conclude that the introduction of GM status has had little significant effect
upon parental perceptions of the availability of choice of school in a locality.
Nor did the degree of school responsiveness to its pupils’ families increase

with GM status.

218 CITY TECHNOLOGY COLLEGES

In their study of CTCs, Whitty, Edwards and Gewirtz (1993) found a
disjunction similar to that identified by Fitz, Halping and Power, between
parents’ actual views and priorities and those that the government expected
them to hold. In the aftermath of the 1988 ERA, the government presented
CTCsasamajor component of the new product diversity within the education
market. Their brief was to become inner-city beacons of excellence,
developing innovative styles of schooling. Indeed as the researches point out,
the high number of applications to the small number of CTC s, the high-tech

environment and ethos were subordinated to other concerns. CTC’s were seen
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as selective schools with additional resourcing and traditional values and
styles of discipline (W hitty and Edwards, 1993). Therefore, neither increasing
the responsibilities of governing bodies, nor introducing new type so
institutions appears to have resulted in identifiable shifts in parents’
relationships with their children’s schools. This section continues by
considering policies supporting parental choice of school. These measures are

presented as capable of directly augmenting ‘parental power’.

219 PARENTS AS PARTICIPANTS

[t is clear that the formal inclusion of parents in the existing systems of
representative democracy is patchy and uneven. A 1994 report from the
Research and Information on State Education Trust (RISE) shows thatoutof
the seventy seven responding local authorities in the UK, only twenty two had
seven parent representations on the education committee. O ver half of those
were London Education Authority. Thirteen authorities (for of which are in
Scotland and five in London) have consultative parents’ organizations
(O’Connor, 1994:67) RISE also concluded that less than half of the local
authorities have any representative organization for governors of any sort,
Even when there are systems for formal parental presentation in place,
problems still remain, notably the need to try and ensure that the various
associations attract as wide a membership as possible, the difficulties of
representing such a sprawling, diverse group as ‘parents’ and the risk of
representatives and groups being (or ‘consulted’), but not heard is a problem
faced by many parents endeavouring to assert themselves in relation to the

education system .
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RISE argue that other countries offer examples of ways in which
representative structures have been established to communicate parents’ view s
to schools and government at various levels, including the national level.
However, as the problems mentioned here are associated with simply ‘tacking
on’ parental representation to existing systems of governance, a more radical
approach, operating at several different levels, is necessary in order to develop
a new participative dimension to home-school relations. As Beattie (1985)
points out, many current initiatives in the supporter/learner category could be
defined as parent activity. That is, Association activity organized by or for
parents whose children attend school. Its purpose may be quite diverse, but its
main defining element is negative. It has no official or legal status in the eyes

of the state, and therefore in the eyes of schools which are state institutions.

Some commentators (for example, Sallis, 1987; Tomlinson, 1991) have
suggested that legislation is necessary to raise the status of potential parental
contributions. Sally Tomlinson, proposing statutorily-based HSA’s (Home-
School Associations), argues that such groups have a better chance of survival
if supported within a structure that gives them legitimacy. Thus she suggests
that HSAs would be open to parents, teachers, governors and older learners,
and would discuss educational issues rather than the more peripheral and
mundane matters that often dominate parent groups (Moore, 1990). They
would be funded by a government grant, and be statutory consulted about
educational decisions at local and through representatives, at national level
(Tomlinson, 1991:16). However, the effectiveness of legislative change
cannot be assumed. The last part of Beattie’s statement, quoted earlier,
suggests a direct causal link between recognition by ‘the state’ and autom atic

recognition by school. (The context suggests that by ‘the state’ Beattie is
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referring to the legal systems and to Parliament). However, as much
legislation is of an enabling, rather than an enforcing nature, a direct causal

link between legislation and practice cannotbe assumed.(Ball, 1994a).

Tomlinson (1991) and Macbeth (1989 and 1995) also advocate class
associations whereby parents and teachers have regular group meeting about
the curriculum and organization of learning, schooland class meeting could be
supplemented with regular individual teacher-parent consultation concerning
individual children’s progress. Thus parents would have opportunities to
participate at each level-the individual child, the class and the school. Such
changes would involve great alterations in current relationships between
teacher and parent. Several schools in a recent Royal Society of Arts (RSA)
project have attempted innovations along these line although establishing
whole school Endeavour to implement reforms that run counter to the
dominant tenor of home-school relations (Jones et al, 1992) indeed, in
recognition of this, one school adopted a snail as its logo for its development
of a home-school contract (W hite and Smith, 1993). Although unlikely to be
wholly transformative, legislation could promote reform. It is also important
to have structures and networks outside individual schools to support parents,
and the role of parents’ centres is considered further in late chapters. Another
development is the networking of parents’ groups from different parts of the
country. One result of this was a conference, Parents Talking About
Education, held in 1993, Which was organized by parents’ groups form
around the country in orderto give parents a channel through which to express
their views and concerns to education professionals (Parent Talking About
Education Steering Group, 1994). However, changes in both structures and

relationships are necessary if there is to be any discernible increases in

56



participative processes in schools. Yeatman (1990), writing about the

democratization of institutions, com ments,

“Democratization.. would involve the replacement of the hierarchical
(vertical) principle of managerial/professional authority by non-
hierarchical (lateral) principal of reciprocal exchange between

differently positioned and skilled participants and contributors.”

Many writers in this area advocate attempt to achieve lateral home-school
relations (for example, Stacey, 1991: Atkin, Bastiani and Goode, 1988).yet the

dominance of the supporter-learnermodel persists.

220 THE NEW RIGHT'S EDUCATION PROJECT - THE PARENT AS
CONSUMER

2.20.,1 Education Policy in the 19805

Although the first M argaret Thatcher government (1979-1983) implemented
radical initiatives in housing and finance, in particular those which limited
local government control, the first Conservative Education Act (1980) lacked
a pervasive ideological framework. However, the Act did introduce the
Assisted Places Scheme (state funding to allow pupils, whose parents could
not afford the fees to attend private schools), and in doing so, sent out a
powerful message about the deficiencies of the state system compared to the
private sector, (W hitty and Menter, 1989). It also acknowledges the ideals of
consumerism by slightly strengthening parents’ right of appeal against CEA's.
The 1986 Education Act however, embodied many familiar New Right

57



themes, a concern, such as discipline and order). ‘SK” Excellence’ and
‘choice” (Brown, 1990). Professional control of the curriculum was decreased
in favour of governing body influence (Deem, 1989; Jones, 1989).
Furthermore, parent and teacher representation on governing bodies was
strengthened and CEA representation reduced. By removing power from
political appointees the Act ostensibly contributes to the ‘neutralizing’ of
education, separating it from ‘politics’. As the Thatcher governments were
engaged in a project to shift values and attitudes to the right, politicians
expected the “depoliticized” views of parents and other lay people to be highly
conservative: restraining influence upon progressive teachers and local
authorities (Jones, 1989: Golby and Brigley, 1988). However, there is little
evidence to suggest that this has been the case. To date, many governors

appear to be concerned to offer teachers their largely unqualified support

(Deem, Brehony and Heath, 1995).

Nevertheless, there have been instances of conflict, and these have revealed
the uncertainty which surrounds governor powers and responsibilities, as they
are enacted in relation to other agencies. Thus confusion over respective roles
had led to sometimes fierce disputes between heads and governors (for
example, Stratford School), and governing bodies and the CEA (Kingsmead
Primary School, Hackney). This general uncertainty allows several different
ideas about the role of governors to co-exist simultaneously, if uneasily. On
this point, Balls (1994a) identifies three broad models of school governance,
placing emphasis on the tension which can exist in individual sites between

completing values.
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The ‘professional’ discourse is rooted in a history of public sector/welfare
state paternalism. This trades upon the maintenance of a high level of
practitioner autonomy and limited citizen or consumer participation in policy
or decision making.. the ‘business’ discourse is a counter-discourse, which is
articulated through neo-liberal economics and New right politics. It asserts a
financial management/effectiveness perspective as well as a small business
mentality... the empowerment discourse is also a counter discourse. It stands
in antagonistic relationships to both of the other butis represented primarily in
rhetoric rather than practice, its historical status is one of irritant and

unrealized hope.

By 1987, conditions were such thatradical reforms of the school system could
be executed. Margaret Thatcher’s government had been elected with a large
majority for a third term. The left, at both local and national level, was in
disarray and the teacher’ unions were subdued by their long period of
industrial action in the mid-1980s. The profession’s criticism of government
proposal was therefore somewhat muted, fragmented, and in any case, largely

ignored (Haviland, 1988).

W ith the introduction of the National Curriculum, Local Management of
School (LMS), open enrolment, grant-maintained status (GMS) and City
Technology Colleges (CTCs), the themes of the 1988 education Reform Act
can be identified as follows: a neo-conservative wish to reintroduce traditional
pedagogies and a ‘British” curriculum, coupled with a neo-liberal desire to
introduce a market-oriented, diversified system of education with less (local)

state control. The ‘market’ in education i1s not, of course, a free market, but a

59



quasi-market’ (Le Grand, 1991). Education remains freely provided by the

state.

2.20.2 Education policy in the 1990s

In comparison with Margaret Thatcher, his predecessor for the premiership, it
may seem thatin some areas Jon M ajor broughta more pragmatic approach to
Government policy-making (witness the abandonment of the poll tax, and the
rapid changes of economic and European policy). However, the general

direction of education policy remains constant.

This can be illustrated with reference to the rising number of quangos in
education. These include the O ffice for Standards in Education (to coordinate
the privatized system of school inspections introduced by her 1992 Education
School Act) the Higher Education Funding councils, the Further Education
Funding Council (for the funding of universities and sixth-form colleges
respectively) and the Training A gency (forvocational education). Quangos are
non-elected bodies whose members are appointed by ministers, in this case,
the Secretary of State for Education and Employment. They offer a striking
example of the way in which the role of directly-elected local authorities has
been superseded). For example, the Funding Agency for Schools (FAS)
established by the 1993 Education Act,and responsible for the funding of GM
(grant maintained) schools, is accountable to the Secretary of State, but not
directly accountable to the electorate. Its members do not hold ward surgeries,
they cannot be petitioned and its meetings cannot be attended; all ways in
which voters can make their views known to local councils despite this, in

localities where over 75 percentof pupils are in GM schools, the FSA has sole
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responsibility for planning to ensure that there are sufficient school places. It
is also worth emphasizing that the FAS isa funding body. Unlike most CEASs,
it 1s not concerned with promoting or disseminating a particular ‘vision’ of

education.

Therefore, it can be seen that some of the primary intentions and effects of the
1998 ERA are also apparent in later legislation. These include the

1

implementation of a more ‘rule-bound culture” which has the effect of limiting
the ethnicity and gender stratifications, and instead maintains that everyone
has an equal chance to succeed, and responsibility for that success (or failure)
is their own. Other forces that limit the choices available to people are also
ignored. For instance, the Parents’ Charter claims to offer parents the
inform ation they need to influence their children’s education (DES, 1991:

DFE 1994),butthe overall controlof the system isnotopen to question.

In metaphorical terms, the government has opened the ‘shop’ however
dilapidated it may be, and so any complaints abouthe quality of the ‘products’
must be due either to shop assistance inefficiency or consumer carelessness
when making choices (Vincent, 1992). Secondly, many parents will feel that
to safeguard their children’s future, they must act as ‘rational consumers
demanding a product inline with the requirements of the enterprise culture’
(Jonathan, 1990:118). In so doing, they may be make choices regarding the
style of education that their child receives, that they would otherwise have

wished to make.

Indeed, the study of primary school parents’ reaction to recent changes

conducted by Hughes and his colleagues (1994) suggest that parents are
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reluctant to se themselves as consumers, feeling that this was an inappropriate
way to approach the education system. Thirdly, individual choices, may in
aggregate, have adverse consequences both for their child and others. For
example, a parent, aware of the additional funding that CTC commands may
feel it is in her child’s best interests to apply for a place, even though she may
be concerned about the imbalance in funding between CTCs and ‘ordinary’
schools (Bash and Coulbly, 1989). Thus her application suggests approval for
the existence and philosophy of CTCs in particular, and of the rightto choose
in general. [t may be argued that the sum of such individual choices does not
always benefit society overall. A few children may attain a place at a well
resources CTC, but many attend under-funded schools-ever vulnerable to cuts
in the level of staffing and resources (Jonathan, 1990). The logic of open
entolment itself suggests that it will eventually lead to less not more choice, if
some schools close due to waxing and waning of public approval. Moreover, a
school trapped into a downward spiral of falling rolls, low morale, and fewer
resources can offer less and less to its existing pupils. Ranson (1988)
comments that choice of school cannot be treated like other consumer choices.
“If the researcher purchases a chocolate bar.. his ‘purchase’ has no together
with the unwitting choices of others will transform the product. ‘A school with
a relatively low class size for instance, may see a dramatic increase in the
pupil-teacher ratios if it becomes popular. Hirsch refers to this situation as
resulting from a ‘tyranny of small decisions’ (cited in Adler et.at., 1989:221).
Such reliance on ‘neutral’ market forces could result in fundamental changes
to the appearance of the state education system, (for instance moves towards
racial segregation in schools). Gutmann (1987)and Jonathan (1990)argue that

the state has some duties of ‘trusteeship’ towards all children, in vulnerable

group.
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221 PARENTS AND THE CURRICULUM

During the 1980s, the involvement of parents in teaching basic curriculum
areas became more common (Edwards and Redfern, 1988). Initiatives vary in
emphasis. Some aim to educate parents and make them more familiar with the
teacher’s methods, in the hope that the parents’ will copy school activities at
role (for example, M ertenns and Vass, 1983). This latter group includes home
reading and home M athematics projects, and mark a significant development
in parent-teacher relationships. They acknowledge that parents are “the child’s
first teacher’ and offer a continuation of this role throughout compulsory
schooling (at least at primary level). Hewison (1985) concludes that the most
important factor about these interventions is that, unlike earlier com pensatory

programs, parental involvementin curriculum support,

“Is based on an analysis of what parents can do for their children, what
they cannot. Compared to the ‘supportive home’ analyses, this leads to
a very different understanding of the relationships between teachers and
parents-a changed understanding which is shared by teachers, parents

and learners are alike.”

222 THE EFFECTS OF THE ROLE PLAYED BY PARENTS IN
SCHOOLGOVERNANCE

Turning from the matter of the role played by parents in children’s learning,
what about the outcomes produced by the role played by parents in school
governance? The term “governance” here includes any activity which

provides parents the opportunity to take partin decision making about school
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programs. This may include being a school board member, a participant on a
parent advisory committee or a local schoolimprovementcouncil, or an active
member of the PTA. Areas in which parents may be helping to make program
decisions include goal setting, development and implementation of program

activities, assessment, personnel decisions, and funding allocations.,

This area of the role played by parents is one of the most controversial.
Surveys show that most parents would like to play a more active role in this
type of involvement, whereas most school administrators and educators
exhibit great reluctance to encourage parents to become partners in

governance.

The literature reviewed for this report indicates that although educators agree
that parents should be involved with the schools in a variety of ways and that
school personnel should spend time encouraging and training parents to
become involved, they disapprove of the role played by parents in
administrative areas such as educator and principal selection and evaluation,
and are less enthusiastic than parents regarding the utility of parent
participation in other activities, such as the selection of texts and other
teaching materials or setting priorities for the school budget. They also tend to
feel that parents do not have enough training to make school decisions,
although surveys of parents indicate that the majority f them feel they are

capable of making sound decisions.

In this review, no examples were found of programs in which parent
participation in decision-making roles could be directly linked to improved

learners achievement. The relationship between parent participation in
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decision-making and learner achievement is not nearly as extensively
researched as the effects of parent involvement in learners’ learning. Indeed,
writers on the topic indicate thatitis more difficult to assess the effects of the
role played by parents in decision making precisely because the connection to

studentoutcomes is more indirect.

Of the half-dozen documents which do address the connection between the
role played by parents in decision making and learner achievement, none were
able to offer evidence of a causal relationship, though some writers seem to

believe that such a relationship exists.

The lack of evidence linking the role played by parents in governance and
learner achievement should not be taken to mean that parents should not be
included in some aspects of school decision making, however. Researchers
and other others have identified benefits other than studentachievement which

have been found to emerge from involving parents in governance,

2.23 CONCLUSION

In this chapter, a detailed literature review was given. Aspects such as parents
and the nature of teaching and learning, Parents as first teachers, parents as
partners with schools, Reasons why it is important for parents to play a role,
W hatparents can do to supporteducation restoration were discussed in details
here in this chapter. The following chapter will engage on the empirical

research of the problem.
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CHAPTER 3

RESEARCH METHODOLOGY

JUINTRODUCTION

The main aim of this research is to investigate how do parents restore the
culture of teaching and learning in Primary Schools under Nzhelele East

Circuitin the Vhembe District of the Limpopo Province.

The manner and means of obtaining appropriate information is imperative in
research output for analyzing and interpreting acquired data Leedy and
Ormond, (2001:117). According to Mouton (2001:91) “an empirical field
research or fieldwork” forms a significant part of the research process of data

collection.

The researcher prepared and administered all the necessary instruments that

were used in this research.

JOQQUALITATIVE RESEARCHDESIGN AND METHODOLOGY

3J.2.1 Modeofinquiry

Tutty etal. (1996:4) describes qualitative research as “the study of people in

their natural environments as they go about their daily lives. It tries to

understand how people lives, how they talk and behave and what captivates
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and distresses them.” In support of this, Merriam (1994:6) maintains that
qualitative researchers are interested in understanding the meaning people
have constructed, which is how they make sense of their world and the
experiences they have in the world. Of particular concern to the researcher is
that through qualitative research, the researcher will be involved with the
participants in the research project and to personally experience the process of
their daily lives. The researcher wants to understand the world from their point
of view and to understand their experience and to explain their experience and

feelings the way they explain them .

In addition the quest for objectivity in qualitative research means that the
researcher have to understand the experiences and meaning of words that
parents will provide as to how they can restore the culture of teaching and
learning in primary school, Bryman (1988:61) states, “the most fundamental
characteristics of qualitative research is its commitment to viewing events,
actions and norms from the perspective of the people who are being studied.”
What he is saying, is that qualitative research enables the researcher to “see
through the eyes of the people you are studying.” The understanding that the
researcher also have is that in qualitative study, less emphasis is placed on

generalizability. No matter how small the number of participants may be

included in this study.

The goal in this study project is to use the qualitative mode of inquiry to
gather data from school parents in primary schools under Nzhelele East
Circuit about their unique experiences and what these experiences mean to
them. The researcher have also taken into consideration the pre-existing

knowledge that he has acquired and gathered from the literature study, he
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alluded earlier in this project and will take care that the knowledge he has
gathered will not interfere with his ability to hear what parents will be saying
with regard to the research question. O f particular importance to the researcher
is that this project is informed by theories outlined earlier in several ways but
what is important is that it is driven by what the parents will have to say.
These are among other reasons why the researcher chose qualitative mode of
inquiry to guide him in this inquiry. A fter having selected the mode of inquiry,
it will also be important to indicate the strategy that will be followed in this

project.

According to Matsaung (1999:26), as cited by Mamabolo L.J. discussed
methodology as “science of methods”. The study used methods as tools or
devices. As he puts it, “tools or devices are used to comprehend a

phenomenon in the social and other sciences”,

In this context Matsaung (1999:21) continued stating that, “methodology
refers to the research methods during the investigation by the research” and
that “M ethodology point atthe route along which the researcher goes to work

inorderto renderthe phenomenon accessible”

As qualitative methods are humanistic, the researcher wants to study people
and how we view them. When we reduce people’s words to statistics, we lose
sight of the human side. When we study qualitatively, we get to know them
personally and experienced what they experience in their daily struggle in the
society. At the end this will help the researcher to come wup with
recommendations that will break the ice when it comes to the restoration of

the culture in education.
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Through qualitative approach people are studied in the context of their past

and their present. In contrast to quantitative research which takes apart a

phenomenon to examine component parts, qualitative research can reveal how

all the parts work together to form a whole. The key concern is to understand

the phenomenon of interest from the participant’s perspectives, not the

researcher’s (Merriman, 1998:6)

Interactive modes of inquiry can be divided into:

a.

Ethnography- itis a description and interpretation of a cultural or social
group or system. Participant and non-participant observers try to record
virtually everything that occurs in the setting being studied (Borg &
Gall, 1989:387.

. Phenomenology-This approach aims to understand and interpret the

meaning the subjects give to their everyday lives. In order to
accomplish this, the researcher should be able to enter the subject’s life
and world and place himself in the shoes of the subject. Data are
systematically collected and analyzed within a specific context (De Vos,
2000:80)

Grounded theory-Is designed to inductively build a substantive theory
regarding some aspects of practice, Is “Grounded” in the real world as it
goes beyond the description to develop “dense”, “detailed” concepts

(Strauss & Corbin, 1998:156)

. Critical studies-It begins with a commitment to expose social

manipulation and oppression and to change oppressive social structures.

A researcher may tdentify his or her gender, race, age, ethnicity, social

69



status and political positions to inform the reader that the interpretation
are notvalue-free (Rossman & Rallis, 1998:234)

e. Case study-In case study the researcher explores a single entity or
phenomenon “the case” bound by time and activity (a program, event,
process, institution, or social group) and collects detailed information
by using a variety of data collection procedures during a sustained
period of time (Merrian, 1998: Yin, 1989 as cited by Cresswell,
1994:12). Tt can be used with any of the above types.

As deeply pressed by the lack of commitment on the side of learners and the
political situation we are now in where everybody is talking about 50/50,
partners in education had lost the working morale. The qualitative approach
will help me as all perspective are valuable. The researcher will seek not only
the truth or morality, but rather a detailed understanding of other people’s
perspective is just as important as the judges. In qualitative research, those
who are ignored by society, the poorand the deviant, often receive a forum for

their views.

For the restoration of the culture of teaching and learning to be effective and
alive, qualitative approach is essential as it allows us to stay close to the
empirical world. They are designed to ensure a close fist between the data and
what people actually say and do. By observing people in their everyday live,
listening to them talk about the culture of learning and teaching; the researcher
will be able to obtain first-hand knowledge of social life unfiltered through

concepts and operational definitions (A zaliah College, 1999:73-75).
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The literature consulted helped the researcher to understand the area on which
he had to explore, but did not interfere with his ability to hear what parents
had to say with regard to the research question. The project will be pioneered

by theories outlined earlier.

In rural areas in primary schools under Nzhelele East Circuit in Vhembe
District of Limpopo Province it is where the research project had been. The
research had provided the researcher with an opportunity to focus on eight (8)
parents, eight(8) educators, six (6) learners and (4) four principals in order to
compile a research that unveil the role of parents in the restoration of the

culture of teaching and learning in primary schools,

JICASESTUDY DESIGN

The term case study pertains to the fact that a limited number of units of
analysis (often only one) such as an individual, a group or an institution are

studied intensively (Welman & Kruger,2002:190).

In a case study the researcher explores a single entity or phenomenon (“the
case”) bound by time and activity (a program, event, process, institution, or
social group) and collects detailed information by using a variety of data
collection procedures during a period of time (M erriman, 1988: Yin, 1989 as
cited by Cresswell, 1942:12). The researcher selected the case design as the
researcher wants to be closer to the participants who will partake in the
research project that is getting parents involved in the restoration of the culture
of learning and teaching in primary schools under Nzhelele East Circuitin the

Vhembe District of Limpopo Province.
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J4ATHE RESEARCH POPULATION AND SAMPLE

3. 4.1 Population

According to White (2003:57) a population is a collection of objects, events or
individuals having some common characteristics that the researcher is

interested in studying.,

Melville and Wayne (1996:34), as cited by Thobejane H.R. see a population
as groups the researcher wants to study. A population is the totality of people,
events or sampling units with which our research problem is concerned. It is
not practical to study an entire population. General findings based on a study

ofonly asubsetofthe population are necessary.

Population is the total target group, who will be used as subjects of the
research.  The population was composed out of 26 respondences from four
primary schools. This targetpopulation consisted of § parents, § educators, 6
learners and 4 principals of rural primary schools under Nzhelele East Circuit
in Vhembe District of the Limpopo Province. The population interviewed was
that group that the researcher was interested in its information and could draw

conclusions.

The parents were included because they are primary educators of their
children whom the culture of teaching and learning cannotbe restored without
them. Educators were included because they are directly affected and are
usually blamed for poor cultures at schools. Learners were included because

they are the grass where the ball is being played on. Some of them also
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complained that they are staying alone at home and also blame teachers for
not giving them effective teaching. Principals were also included because they

are the managers of schools and some have learning areas to offerin classes.

J.4.2S5ample

The study used a “convenient or purposeful sampling”. It has to do with the

selecting information-rich cases forstudy in-depth, Patton M .Q, (1990:169).

Bailey (1994:83) defines a sample as a subset or portion of the population.
Furthermore, he says the sample must always be viewed as an approximation
ofthe whole rather than as a whole in itself,

The sample selection implies that the researcher have to consider who will be
his participants in the research project, where the interviews are going to be
conducted, when the interviews are going to be conducted and what kind of

data will be collected.

The sample of this study was composed outof 26 respondences. Among them
were § parents, § educators, 6 learners and 4 principals. The sample was
divided into four sections:

Section A for parents (See appendix C), Section B for educators (See
appendix D), Section C for learners (See appendix E) and Section D for
principals (See appendix F).

According to Merriman (1994:60) as cited by Burgess (1982) “that sampling
in field research involves the selection of a research site, time, people and

events.” Furthermore Merriman, S.B (1994:67) states “that purposeful
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sampling is a well known and widely used non-probability sampling strategy
and therefore commonly used in conducting qualitative research.” Through
purposeful sampling “the researcher aims at discovering, understanding and
selecting a sample from which the most can be learned” Merriman, S.B
(1994:61). The researcher’s reason for employing purposeful sampling is to
understand restoration from the point of view of the parents, educators,

learners and principals under Nzhelele East Circuit.

Forthe purpose of this study, the following types of purposefulsampling have

been identified and will be used in this research project:

J 421 Networking Sampling

According to Merriman S.B (1994:63) “networking sampling involves asking
each participant to refer you to other participants.” This concurs with
McMillan J.H. and Schumacher C.J. (2001:403) who indicated that, “network
sampling is a strategy in which each successive participant is named by a
preceding individual.,” The researcher used the networking sampling, because
he has considered the research site where his research will be conducted i.e.
primary schools under Nzhelele East circuit in Vhembe District of Limpopo
Province are scattered throughoutthe rural areas and as a results the researcher

managed to visit a limited numberofschools.

J.4.2.2Convenience Sampling
In addition to the networking sampling the researcher will also be using the
convenience sampling. He has considered quite a number of factors before

selecting the convenience sampling and these factors include the following:
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v The time the researcher is left with to complete this research project
v The researcher’s financial position

v Poorinfrastructure made it difficult to access some schools

The researcher is of the idea that the combination of both the networking and
convenience sampling produced the relevant data that he needed to use in his

study.

In selecting the research site the researcher knew that he has to identify places
where he has to meet his participants. He was also aware that he has to obtain
a letter of permission to conduct the interview from someone in authority. The
researcher made an application that he submitted to the circuit manager of
Nzhelele East Circuit. Later the researcher received an approval that he is
allowed to conductresearch in schools under the jurisdiction of Nzhelele East
Circuit’s area of operation. The researcher also made an application and
submitted it to the Ward 28 Councillor under Thulamela Municipality who
also gave him the green light to conduct the research in all communities under

his jurisdiction.

JSDATA COLLECTION TECHNIQUES

Qualitative approach had been used for gathering data in this research. The
specific approach adopted should be the best method for answering the
research question. In order to answer the research question, it is very
important to collect data. According to Merriman S.B. (1994:69) “Qualitative
data” consist of direct quotations from the people about their experiences,

opinions, feelings and knowledge obtained for example through interviews.
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When collecting data, the researcher had to take into consideration what he
needs to know. His research participants had been the cornerstones of all
answers to the research question. “How do parents restore the culture of

teaching and learning?”

J.5.1 In-depth Interviews

In-depth interview are open questions to obtain data of participant meanings-
how individuals conceive of their world and how they explain or “make
sense” of the important events in their lives. Interviews are the primary data

collection strategy or a natural outgrowth of observation strategies M ¢ M illan

J.H and Schumacher C.J,(2001:443).

The researcher have selected to use the in-depth interviews as the researcher
have learnt from many authors in the literature study he has consulted and
mostof them are of the opinion that qualitative research interviews will enable
him to understand and know the events, actions, experiences, feelings and
knowledge of the participants under study. The researcher tried to the best of
his ability to meet the participants face to face for interviewing purposes. In
their responses, the researcher had been able to identify that parents have a

role to play in the restoration of the culture of learning and teaching.

Tuckman (1972)cited by Cohen and M anion, (1982:243) an interview provide
access to what is inside a person’s head, makes it possible to measure what a
person knows, what a person likes or dislike and what a person thinks

(attitudes and beliefs).
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On the basis of the above explanation, the researcher relied upon his
participants’ worldview. The researcher have opted to use interviews in his
project as an effort to obtain greater clarity to the problem involved, or as the
main source of information or to supplement other findings, concerning the

role of parents to the restoration of the culture of learning and teaching.

The researcher was made aware of the weakness and limitations of this data
collection techniques such as the inconvenience caused by a person’s
reasoning ability adversely affected by factors such as fatigue, stress, illness,
heat and density. The respondent sometimes gives answers in an interview
situation that are less than his best effort because the interviewer arrived when
the dog was barking, dinner was burning or the baby was crying. The
unwillingness or uncom fortably on interviewees in sharing ideas was also a

problem .

Schurink E.M (2000:306) is of the meaning that from the outset it should be
explained to them that the relationship will hold little or no benefit for them

other than they will have the undivided attention of a patient and non-critical

listeners.

JODATACOLLECTIONPROCEDURES

The researcher made an application that was submitted to Nzhelele East
Circuit and later an approval letter was received from Vhembe District
Department of Education. An application was also submitted to the Local

Municipality namely; Thulamela M unicipality Ward 28 and an approval letter
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was received granting the researcher to conduct research in all communities

under Ward 28. (See appendix A and B)

The researcher visited schools were interviews were to be conducted and
arranged with the school managers about the date and time when interviews
can be conducted. The main aim of the first visit was to familiarize the school
managers about the purpose of the research and to assure them about the
following ethical considerations.
v Participants were informed about the nature and consequences of the
research projectin which they are involved.
v Theinformation anonymous.
v Privacy and confidentiality will be assured.
v Participants must agree voluntarily to participate; Denzil and Lincoln
(2000:138)
Again on that day the researcher arranged with the school manager about the
date and time the interview will take place. During the interview the
researcher used a tape recorder to help him to capture the interview. He also
used notes-taking to backup important aspects. W hen collecting data the five
research phases outlined by McMillan J.H and Schumacher C.J (2001:405)

were considered that is:

Planning

In this phase the researcher tried to analyze the problem statement and

research questions which focus on the data collection efforts. As outlined by
M¢ Millan and Schumacher (2001:405) one will have to describe the kind of

setting, sites, or interviewees that would seem logically to yield information
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about the problem “W hat are the roles of parents in the restoration of the

culture of learning and teaching”.

Beginning data collection

In this phase the researcher tries to gain the confidence of his participants. If
the project is not started with the trust and reciprocal relationship with an
individual it, cannot be corrected along the way White C.J (2003:80). Over
more the researcher shall by all means try to visit, and preferably spend

considerable time in their natural habitat.

Basic data collection

In this phase in my project of trying to search the role of parents, the
researcher was no more a listener but begin to hear, listen and read what is
actually happening. It is in this phase where the researcher was able to make a
choice when it comes to the selection of data collection strategies and
informants. The researcher identified ideas and facts which need collaboration

in the closing phase.

Closing data collection

[t is in this phase where the researcher will pay more attention to possible
interpretations and verification of emergent findings with key informants, the
remaining interviews or documents. As Glaser and Strauss (1967) note “the
continual intermeshing of data collection and analysis has direct bearing on

how the research is broughtto a close”.
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Completion

As cited by Mc Millan J.H and Schumacher C.J (2001:407) completion of the
active data collection phase blends into formal data analysis and the
constructions of meaningful ways to present the data. All information of all
phases is combined to form a whole. It is in this last phase where the
researcher will be going to ask a range of questions of the recorded data as the

researcher will slowly induce themes, interpretations and propositions.

JJDATA ANALYSIS

Woods P. (1996:53), describes the researcher as a “finely tuned instrument
with considerable skills, butis a person no less, with values, beliefs and self”.
This important point will always be kept in mind for [ know thatif I become
careless in my data analysis, my morals and beliefs can influence the outcome

of this research work, turning it into a biased findings type of research.

Tutty et al. (1996) maintain “the central purpose of analysis in qualitative
studies is to sift, sort and organize the masses of information acquired during
the negative impact of noting anything and everything to my inexperience in
the field, that is the reason why data that has been collected has to be sorted

and sifted so as to remain with data that will be useful in the study.

According to De Vos, (2002:339) as cited by Thobejane H.R. data analysis is
the process of bringing order , structure and meaning to the mass of collected
data. In this study the researcher analyzed the data inductively M cM illan J.H
and Schumacher C.J (2001:502). With inductive analysis categories and
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patterns emerge from the data rather than being imposed on the data prior to

data collection.

JOSVALIDITY AND RELIABILITYOF THE STUDY

3.8.1 Validity

By validity we simply mean that the researcher’s conclusion is true or correct-
that is corresponds to the actual state in reality (W hite, 2003:19).

McMillan J.H and Schumacher C.J (2001:406) defines validity as the degree
to which the explanations of phenomena match the realities of the world.
A gain, validity in qualitative research is the degree to which the interpretation
and concepts have mutual meaning between the participants and the

researcher.

Validity may also refer to the degree of relevance of the instruments and in the
way the instrument may be considered more reliable. The interviews have
been conducted with § parents, § educators, 6 learners and 4 principals to
support and put more emphasis to how do parents restore the culture of
teaching and learning in primary schools. Their responses expressed

satisfaction to the researcher in this study.

3.8.2 Reliability

Hudson (1981:113-120 as cited by De Vos (2000:85) defines reliability as the
accuracy or precision of an instrument; as the degree of consistency or

agreement between two independently derived sets of scores; and as the extent
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to which independent adm inistrations of the same instrument yield the same
(or similar) results under comparable conditions. For example, if you weigh
§0kg on Monday and still weigh 80kg on Tuesday, your scale is reliable if it

measures yourweight as 80kgon both days.

The criterion of reliability is whether the researcher’s instruments are neutral
in their effect and would measure the same results when used on other
occasions. In this study, reliability means whether or not a measuring

instrument gives the same results if somebody else uses it.

JOCONSIDERING ETHICAL ISSUES

According to Tutty etal. (1996:94) “Ethics is a crucial consideration
throughout the research process”. Confidentiality is of utmost importance
when dealing with tapes and transcripts. Even though the researcher have
mentioned that it will be his sole responsibility to transcribe data, the
researcher still think confidentiality will have to be kept at its highest level.
This will be done by assigning the research participants numbers in order to

identify them .

Proper permission was negotiated with parents, educators, learners and
principals of schools where research was conducted. All the information was
discussed with participants in order to accommodate and address their

concerns.
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JUOTHE RIGHT TO PRIVACY

In this study the researcher gave all participants an opportunity to know their
rights and powers. They were also told that their privacy is guaranteed in the

whole research project (Thobejane H.R.).

McMillan (1993:399) shows how importantitis for researchers not to violate
the privacy of the participants. Suggestions that other participants had

regarding aspects of their right to privacy were also considered

JAUITCONFIDENTIALITY

Interviewees should be satisfied that their identity and any information that
they provide will in all circumstances be treated confidential. A pseudonym
should be used if preferred by interviewees. The interviewer should at all time
respect the dignity of interviewees. It is difficult for interviewees to disclose
personal and confidential information that could harm their reputation (C.J.
White, 2003:79)

In the case of “deviants”, “the vulnerable subject needs to be assured that the
researcher is legitimate, not an undercover police officer or a psychologist
doing an assessment. Such an assurance must come from those they already
trust” (Letkeman, 1980 as cited by Schurink, 2000:306). Hence, interview ers

would employ the “snowball” technique forrecruiting interview ees.
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JU2CONCLUSION

In this last chapter a thorough description of various aspects of methodology
was discussed. The researcher has included among others; aspects of Research
design, Research population and sample, Data collection techniques, D ata
collection procedures, Data analysis, Validity and Reliability of the study,
Considering ethical issues, Right to Privacy and Confidentiality. The

following chapter entails Empirical research.
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CHAPTER 4

DATA ANALYSIS AND INTERPRETATIONS

41INTRODUCTION

This chapter presents data analysis and research findings. The method used in
data analysis has been primarily the inductive method. According to W hite
(2003:4) “in an inductive argument, genuine supporting evidence can lead to
highly probable conclusions” and “in an inductive argument, supporting

statements merely lend gradual supportto the conclusion”,

The chapter has four sections, section A for parents, section B for educators,

section C forlearners and section D forprincipals

42DATA ANALYSIS

The researcher has to make sure that when sifting the inform ation, will have to
be guided by the goal of the research notto throw away important facts due to
the researcher’s wished findings. The researcher will do the analysis exercise

supplemented by the advice he will seek from the promoter.

The reason forembarking on this inquiry is to understand the personal realities
of the research participants through interviews that have been conducted and
to gain the different experiences, which parents might have with regard to the
restoration of the culture of learning and teaching. The researcher understands

the fact that data will be analyzed from the masses of information. The
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following is a procedure, step by step process, which indicates how data will

beanalyzed.

4.2.1 Preparing data in transcript form

According to Tutty, et.al. (1996:92) “a transcript is the written material that
the researcher had gathered”. A data collection technique used in this research
project involves interviews and it is important for the researcher that the
transcript form will consist of words that will have been spoken during the
process as well as non-verbal interactions such as pauses and when an

interviewee will be laughing.

4.2.2Choosing a method of analysis

The researcher has opted to use interim analysis method because he wanted to
save time when he will be finalizing analysis by the end of data collection. M ¢
Millan and Schumacher (2001:460) indicate that using this method the
researcher will be able to “scan data as soon as collected” and ‘refocusing” on
that data at a final stage to make interpretations out of it. It is the researcher’s
understanding that, he will be able to organize data on hand well in advance
and that will minimize a situation wherein it may be difficult to classify some

long previously recorded information.
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4.2.3 Reporting

This is the stage where the researcher needs to round off his work and make
what Kvale (1996;88) calls “a readable product, presented in a manner that
benefits scientific criteria.” It therefore implies that the researcher will be
through with his data analysis and satisfied himself that he has completed his
research within the perimeters prescribed by the topic, the aims and the

population involved.

43METHOD OF INTERPRETATION

In this chapter the method of interpretation is mainly inductive. Tables and
percentages supplement it. For all items the findings are presented at first and

then followed by the researcher’s interpretations.

44DATACOLLECTION

4.4.1 Interviews

The type of the problem under investigation namely how do parents restore
the culture of teaching and learning in primary schools necessitated the use of

interviews in this research. The problem to be investigated has led the

researcher to interview the parents, teachers, learners and principals.
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4.4.1.1 Need for Interviews

The researcher thought that it is necessary to use interviews for collecting data
as an interview provides access to whatis inside to a person’s head, makes it
possible to measure whata person knows (Knowledge or Information), what a

person likes or dislikes and whata person thinks (A ttitudes and Beliefs).

4.4.1.2 Constructive Interviews

The researcher prepared the interview schedules and the tape recorder was

taken along to record the interview.

4.4.1.3 Conducting Interviews

The researcher conducted the research personally at the school and
communities during the time given to him by the School Manager and the

Ward Councillor when he was making appointments.

SECTION A
441 4INTERVIEW FOR PARENTS

Table 4.4.1.4.1. Respondents were asked abouttheir gender

Response Numbers Percentage
Male 3 37.5
Female 5 02.5
Total 8 100

62.5% of parents interviewed were female while 37.5 were male.
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Table 4.4.1.4.2. Respondents were asked about their age

Response Numbers Percentage
20-30 2 25
31-40 4 50
41-50 I 12.5
Over 50 I 12.5
Total 8 100

50% of parents interviewed are of the age rank 31-40,25% 20-30, 12.5% are
of the age rank 41-50 and the last 12.5% are of the age 50 and above. This

shows that the majority of parents are from 31 to 40 years.

Table 4.4.1.4.3. Respondents were asked

qualifications

about their highest academic

Response Numbers Percentage
Std 10 3 37.5

BA 2 25

BED I 12.5
BAHONS I 12.5
M.ED | 12.5

PHD 0 0

Total 8 100

37.5% of parents interviewed passed Std 10,25% had BA, 12.5% have BED,
another 12.5% had BA HONS and the last 12.5% had M .ED . Itis fortunate to

note thatnone of the respondents has PHD .
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Table 4.4.1.4.4. Respondents were asked about their employment

Response Numbers Percentage
Employed 5 62.5
Unemployed 3 37.5
Total § 100

62.5% of parents are employed and 37.5% of them are not. [tis encouraging
to note that 62.5% of parents are working while 37.5% is not working. It is
pleasing to note that the majority of parents can be able to finance studies of

their children as the majority of them are working.

Table 4.4.1.4.5. Respondents were asked about their marital status

Response Numbers Percentage
Single-parent 3 37.5
M arried 5 02.5
Total 8 100

62.5% of parents are married and 37.5% of them are singles.

Table 4.4.1.4.6. Respondents were asked about the culture of teaching and

learning facing the schools

Response Numbers Percentage
Good ) )

Fair I 12.5

Poor 5 62.5

Total 8 100

62.5% of parents are employed and 37.5% of them are not. The majority of
respondents (62.5% ) say the quality of teaching and learning is very poor.
25% say the quality is good and 12.5% says the quality is fair.
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Table 4.4.1.4.7. Respondents were asked if the school community involve

them in the education of their children

Response Numbers Percentage
Yes 0 0

Sometim es I 12.5

No 1 §7.5
Total § 100

The majority of respondents (87.5% ) say that the school does not involve

them in the education of the children; only 12.5% say that sometimes they are

involved especially when school progress reports are taken at the end of the

year,
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SECTION B

44 15INTERVIEW FOR EDUCATORS

Table 4.4.1.5.1. Respondents were asked about their gender

Response Numbers Percentage
Male 3 37.5
Female 5 02.5
Total § 100

62.5% of educators interviewed were female while 37.5 were male. [t is clear

that the majority of educators in primary schools are lady teachers. This

started long time ago when only females had to work at primary school,

therefore this is still a norm at primary schools.

Table 4.4.1.5.2. Respondents were asked about their age

Response Numbers Percentage
20-30 2 25
J1-40 4 50
41-50 | 12.5
Over350 | 12.5
Total 8 100

50% of educators interviewed are of the age rank 31-40,25% 20-30,12.5%
are of the age rank 41-50 and the last 12.5% are of the age 50 and above. This

shows that the majority of educators are from 31 to 40 years.
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Table 4.4.1.5.3. Respondents were asked about their highest academic

qualifications

Response Numbers Percentage
PTC | 12.5
IPTC 0 0

SPTD 2 235
FDE,HED,ACE 4 50
BA,B.ED I 12.5

Total 8 100

50% of educators interviewed had FDE, HED, ACE. 25% had SPTD, 12.5%
have PTC and the last 12.5% had BA, B.ED. It is pleasing to find that the
majority of educators are holding Diplomas which are regarded as the

entrance to the teaching fraternity in ourcountry.

Table 4.4.1.5.4. Respondents were asked whether they regard parents as

partners in education

Response Numbers Percentage
Yes 5 62.5
No 3 37.5
Total § 100

62.5% of educators regard parents as partners in education and 37.5% do not
regard them as partners in education. [t is encouraging to note that 62.5% of

educators regard parents as partners in education,
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Table 4.4.1.5.5.Respondents were asked abouttheir teaching experience

Response Numbers Percentage
-4 years 2 25

5-10 years 3 37.5
[1-15 ) 235

16+ I 12.5
Total 8 100

37.5% of educators interviewed had 5-10 years experience, 25% had 1-4

years, 25% had 11-15 years experience and only 12.5% have 16 and above

years of teaching experience.

Table 4.4.1.5.6. Respondents were asked about the culture of teaching and

learning facing the schools

Response Numbers Percentage
Poor 5 62.5

Fair | 12.5
Excellent 2 )

Total § 100

62.5% of educators think that the culture of teaching and learning is poor,

25% think that it is excellent and 12.5%

think that the culture is fair. It is

disappointing to note that the highest percentage (62.5% ) of educators think

that the culture of teaching and learning is poor.
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Table 4.4.1.5.7. Respondents were asked if educators are motivated to teach at

their schools

Response Numbers Percentage
Yes 0 0

Sometim es 2 25

No 6 75

Total § 100

75% of educators think that educators are notmotivated while only 25% think
that they are sometimes motivated and none of them think that they are
motivated. Respondents further maintained that they only teach because they
want their salaries at the end of the months as they don’t have anywhere else

to go.In actual fact they are very much demotivated.

Table 4.4.1.5.8. Respondents were asked whether they believe in home-school

based relationships

Response Numbers Percentage
Yes 2 25
No 6 735
Total 8 100

75% of educators do not believe in home-school based relationships, while
25% believe in home-school based relationships. This is a clear indication that
there is no harmonious working together between the educators and the

parents of learners at the schools. In other words parents are notinvolved.
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SECTION C

4416, INTERVIEW FOR LEARNERS

Table 4.4.1.6.1. Respondents were asked about their gender

Response Numbers Percentage
Male 3 50
Female 3 50
Total 6 100

50% of the respondents were male and 50% were female though this balance

wasnotplanned for.

Table 4.4.1.6.2. Respondents were asked abouttheirage

Response Numbers Percentage
9 I 16.7

10 2 333

Il | 16.7

12 2 333

13 and above 0 0

Total 6 100

33.3% of respondents were of age 10,33.3 % of respondents were of age 12,

16.7% ofthe respondents were of age 9 and 16.7% were ofage 11.
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Table 4.4.1.6.3. Respondents were asked abouttheir grades

Response Numbers Percentage
4 | 16.7
5 2 33.3
6 | 16.7
7 2 333
Total 0 100

33.3% of respondents were in grade 5, another 33.3 % of respondent were in

grade 7, 16.7% of the respondents were in grade 4 and the last 16.7% were in

grade 6.

Table 4.4.1.6.4. Respondents were asked whether they enjoy the culture of

learning in their schools

Response Numbers Percentage
Yes 0 0

Sometim es I 16.7

No 5 §3.3
Total 6 100

§3.3% of respondents do not enjoy the culture of learning in their schools

while only 16.6 enjoy it. The data clearly indicates that the learning morale is

very low and as such there is aneed forculture of learning need to be restored.
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Table 4.4.1.6.5.Respondents were asked with whom they stay at home

Response Numbers Percentage
Grannies 2 33.3
Parents I 16.7
Single parents I 16.7
Other kids 2 33.3
Total 0 100

33.3 % of respondents stay with their parents, and the next 33.3% with other
kids, 16.7% of the respondents stay with parents while the last 16.7 stay with
single parents. It is evident from the data that the majority of learners stay
with their grannies and on the other hand with other kids themselves with no
elder person or guardian. Learners who stay alone also indicated that they are

usually victims of abuse.

Table 4.4.1.6.6. Respondents were asked about teaching and learning aids

used in their classes

Response Numbers Percentage
Textbooks 0 100
Computers 0 0
Overhead projectors 0 0
Televisions 0 0

Total 0 100

100% response has indicated that the only teaching and learning aids are text
books. There are no computers, overhead projectors and televisions at their

schools.
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Table 4.4.1.6.7. Respondents were asked their parents” views concerning the

culture of teaching and learning at their schools

Response Numbers Percentage
Satisfied 0 33.3
Worried 4 16.7
Nocomment 2 16.7
Total 6 100

66.6 % of respondents said that their parents are worried about the culture of
teaching and learning while 33.3% did not comment. The majority of the
parents in rural schools are not committed to school activities. M ost of them

say that they rely upon the schoolmanager foreverything.

Table 4.4.1.6.8. Respondents were asked whether they will pass at the end of

the year

Response Numbers Percentage
Don’tknow 3 50

Fail 2 333

Pass I 16.7

Total 6 100

50 % of respondents are notsure whether they will make itornotatthe end of
the year. It is a clear indication that learners are notmotivated to learn. 33.3 %
are sure that they won’t make it at the end of the year. As of now they are
doing nothing to improve their learning abilities and itis unfortunate to realise

that only 16.7 it’s ready to progress to the next grade.
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Table 4.4.1.6.9. Respondents were asked if their parents visit the school

Response Numbers Percentage
No 4 66.7
Sometim es I 16.7
Yes | 16.7
Total 6 100

66.7% of respondents said that their parents never visit their schools. The table
clearly indicate that parents are not involved to the education of their children.
There is a need for the parents to getinvolved so thatatthe end of the day the

culture of teaching and learning can be restored.
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SECTION D

441 7TINTERVIEW FOR PRINCIPALS

Table 4.4.1.7.1. Respondents were asked about their gender

Response Numbers Percentage
Male I )
Female 3 75
Total 4 100

75% of principals interviewed were female while only 25% of them were

male.

Table 4.4.1.7.2. Respondents were asked about their age

Response Numbers Percentage
30-40 I 25
41-50 2 50
Over30 | 25
Total 4 100

50% of the respondents indicated that they fallunder the age rank 41-50,25%

of them 30-40 and the last 25% are over 50 years in age. The table has

indicated that very few principals will exit the department through retirem ent,
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Table 4.4.1.7.3. Respondents were asked about their highest academic

qualifications

Response Numbers Percentage
Std 10 0 0

BA 2 50

B.ED 0 0
BAHONS I 235

M .ED I 235

PHD 0 0

Total 4 100

[t is quite interesting that 50% of the respondents have BA, while 25% have

BED and BA HONS. There is a need for the school managers to improve their

academic qualifications as we are living ina dynamic world of knowledge.

Table 4.4.1.7.4. Respondents were asked about their highest professional

qualification

Response Numbers Percentage
PTC | 25

JPTC I 25

SPTD I 25

HED AND ACE I 25

Total 4 100

[t is unfortunate that 25% respond indicates that we still have principals that

are in position of PTC

as their highest professional qualification in the

education system. It is no more acceptable as for one to enter into the teaching

fraternity one needs to atleasthave a teaching diploma, the other 25% belongs
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to the JPTC, 25% belongs to the SPTD and the other 25% to the HED and
ACE

Table 4.4.1.7.5. Respondents were asked about the culture of teaching and

learning at their schools

Response Numbers Percentage
Excellent 0 0

Good 0 0

Fair I )

Poor 3 15

Total 4 100

75% of the respondents indicated that the culture of teaching and learning in
their schools is poor, while 25% indicated that it is fair. It is clear that the

culture of teaching and learning is very poor.

Table 4.4.1.7.6. Respondents were asked whether there is contribution of
provincial department of education towards a positive culture of teaching and

learning at schools.

Response Numbers Percentage
Good 0 0

Fair I 25

None R 15

Total 4 100

75% of the respondents said that there is no contribution from the provincial
department of education towards a positive culture of teaching and learning at

schools while only 25% think 1t is fair. The table clearly indicates that the
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provincial department of education is not assisting schools in recognising the

importance of teaching and learning as their central task.,

Table 4.4.1.7.7. Respondents were asked if they viewed parents as partners in

education

Response Numbers Percentage
Yes 2 50

No 2 50

Total 4 100

50% of the respondents are of the opinion that cooperation between parents
and educators is the cornerstone for the child to be sufficiently educated. 50%
of the respondents are of the opinion that parents are not professional and as

such their inputs cannotbe taken in educational matters.

Table 4.4.1.7.8. Respondents were asked whether they believe in extra

teaching lessons before or after classes and on holidays

Response Numbers Percentage
Yes I 25
No 3 735
Total 4 100

75% of the respondents do not believe in extra teaching lessons and only 25%

believe in them. The majority of respondents complained that they cannot

offer extra studies as they are the mostunderpaid government officials.
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45CONCLUSION

In this chapter it was clearly revealed through the responses of the respondents
of the interviews that the culture of teaching and learning needs to be restored.
A new model for teaching and learning seems necessary. The following

chapter will come up with the findings and recommendations.
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CHAPTER S

FINDINGS,RECOMMENDATIONS AND CONCLUSION

STINTRODUCTION

[t is in this chapter that the testing of the hypothesis will be conducted and a
recommendation given. A recommendation is based on important aspects that
are worthy of acceptance and as a suggestion that something is suitable for a
particular purpose. The recommendation given in this study is in accordance
with the results of the research. As recommendations are, in a sense
suggestions, such arecommendation could be considered forinvolving parents

in the restoration of the culture of teaching and learning.

In Chapter One the researcher gave the background of the problem. He also
paid attention to the role of parents in the restoration of the culture of teaching
and learning in primary schools. The significance of the study, aims and
objectives of the study, definition of concepts, M otivation for the research and
Limitation of the study were also looked at. Chapter Two dealt with the
Review of Literature. It is in this chapter where in roles of parents in the
restoration of the culture of teaching and learning in different countries were
investigated. Chapter Three dealt with the M ethodology of the study. M ethods
and designs employed during the process during the process of data collection
have been thoroughly dealt with in this chapter. The number of samples to be
interviewed has been indicated in this chapter. Chapter Four dealt with

analysis and interpretation of data collected in Chapter three. M ore responses
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from different interviewees have been analysed and interpreted. In Chapter
Five which is the rounding chapter the researcher focussed on the findings and

recommendations of the study.

Cooperation between teachers and parents is essential and cannot be avoided
for effective teaching and learning at school. It must be noted that parents’
involvement in the education of their children is not necessarily autom atic.
Improving parent involvement is one of the most challenging tasks facing
educators today. The school principal as the managerial leader is expected to
play a decisive role in creating a management culture thatis oriented tow ards

parentinvolvement,

S2FINDINGS

5.2.1Findings pertaining to parents

v There are more female parents than male parents who have their children in
primary school.

* Moreparents in primary schools have passed grade 12.

* The majority of parents are at the ages between 31-40

v Mostofthem are employed as migrant workers.

* The majority of parents are married.

* Most of the parents are not satisfied with the culture of teaching and
learning in primary schools.

* Parents complain that they are not involved in the education of their

children.
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2.2 Findings pertaining to educators

There are more female educators than male educators at most Primary
schools.

The majority of the educators in the Primary schools are between 31 years
and 40 years.

More educators have teachers’” diplomas and they are furthering their
studies.

Educators regard parents as partners in education though they are unable to
involve them .

Mosteducators have over 5 years teaching experience.

Mosteducators agree that their schools are characterized by poor culture of
teaching and learning.

The majority of educators are demotivated because their salaries are very
low.

Mosteducators do notbelieve in home-schoolbased relationships.
Educators have neglected their work and learners did as they pleased.

The working morale of educators is very low.

2.3 Findings pertaining to learners

The learning morale of learners interviewed was found to be very low.
Mostofthe learners interviewed are between ten and twelve in age.
There are also learners who are old enough to be in the primary schools
Mostofthe learners do notenjoy the culture of learning.

Learners complain that teachers are notteaching them.

The majority of learners stay with their grannies at home.
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v There are also learners staying with their brothers and sisters athome.

* Mostschools donothave teaching and learning aids.

v Mostschools use textbooks as their only teaching and learning aids.

v Majority of learners emphasize that their parents are not satisfied about the
culture of teaching and learning at school.

v Half the number of the learners interviewed is notsure as whether they will
pass at the end of the year.

v Most of the learners indicated that their parents have no time to visit

schools.

524 Findings pertaining to principals

v More female principals have been employed in the primary schools.

* Youngerprincipals are Schoolmanagers in primary schools.

* Most principals are still holding Primary Teachers Certificate which is
unacceptable.

v Principals should be life-long learners.

v Principals in the schools interviewed agreed that the culture of teaching
and learning is poor.

v Principals also complain that the Limpopo provincial department of
education is contributing nothing towards the culture of teaching and
learning in primary schools.

* Half the number of principals interviewed viewed parents as partners in
education.

* The majority of principals are not ready for implementing extra teaching
lessons.

* Principals need to be workshopped onthe managerial roles.
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v Principals need to know that they are instructional leaders and are
responsible fororganisational cultures at their schools.
v Principals should make sure that they have effective school policies at their

schools.

SIRECOMMENDATIONS

531 Recommendations to parents

v Parents’ involvement is important in the restoration of the culture of
teaching and learning and parents should spend more time on it

v Parents should be educated in participating in schoolactivities.

* The school should find ways of involving parents in the education of their
children.

v Parents should be workshopped on how to be involved in their children’s
work irrespective of their level of literacy.

v Parents have to encourage their children to do school work at home.

v Parents should attend and help with extra mural activities.

» Parents should attend parents’ meeting.

v They have to assist with disciplinary matters, especially of their own
children.

v Parents should fight for the restoration of the cultures in schools as it
affects the future of their children.

v Parents should encourage and support the restoration of trust between the

home and the school community.
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J. 2 Recommendations to educators

More male educators must be employed at managerial posts in primary
schools so as to reduce the imbalance of the past.

Educators are encouraged to be life-long learners so that they will be able
to adapt with changes.

Educators should be workshopped on how to involve parents in the
education of their children.

Educators should have high morals and a comm itment to teaching as this
will result in a positive climate conducive for teaching and learning to take
place.

Educators should view parents as partners in education.

[t must be noted by the educators that home-school based relationships is
the only weapon that can restore the culture of teaching and learning.

All role players should work together in order to create a positive school
clim ate.

Restoration of the culture of teaching and learning refers to an attitude of

all the role players towards teaching and learning.

J.3Recommendations to learners

The school must find ways to involve the department to cater for learners
whoseparents have died because of AIDS and other diseases.

The department of education must come up with conducive strategies for
implementing redeployment and restructuring process as it demoralize

learners psychologically.
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v The schoolshould find ways of dealing with learners who are the victim of
parents’ separation and divorce. In most schools, approximately half of the
learners have adversely been affected by family break-ups.

v Mostof the learners in schools are leaving in bereavement situations. The
passing away of parent(s) is most traumatic to a learner. Children often
react by developing emotional or behavioural problems.

* The school community with the help of provincial departmentof education
must make sure that the morale of teaching is broughtback so thatlearners
will end up enjoying the culture of learning in schools.

* The school and the department of education should improve their teaching

and learning aids rather than to use text booksonly.

5.3 4Recommendations to principals

* The imbalances of the past needs to be redressed. Let there be the
appointmentofalso male principals in primary schools.

v Principals are encouraged to remain life-long learners as they are the
instrument of change.

v Principals must formulate guiding mission in their schools

* Principals have to know that parentinvolvement has a significant effect on
the quality of the learners’ experience of teaching and learning in their
schools.

» They have to know that without cooperation between the parents and
school community the culture of teaching and learning cannotbe restored.

* Principals are encouraged to regard parents as partners in education as this
is the cornerstone that can help us to restore the culture of teaching and

learning in our schools.
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54CONCLUSION

This conclusion differs from other conclusions at the end of each chapter, in
the sense that it 1s the last part of the study concluding the most important
arguments put forward in the dissertation. This chapter ends up the research
on the role of parents in the restoration of the culture of teaching and learning
in primary schools under Nzhelele East Circuit in Vhembe District of the
Limpopo Province. In this study it was clear that parents are important
instruments in the restoration of the culture of teaching and learning and they
need the support of other role players (educators, learners and principals).
Role players were made to be aware that parent involvement supports
learners’ learning behaviour and attitudes regardless of factors such as
parents’ income, educational level, and whether or not parents are employed
that is the involvement of parents who are well educated, well to-do or have
larger amounts of time to be involved has not been shown to be more
beneficial than the involvement of less-advantaged parents. All parent

involvementworks and works well.

The research will also benefit the school community, as they will end up
having disciplined learners at school. Schools where learners are failing,

improve dramatically when parents are called in to help.

[t is therefore necessary for parents and educators to get to know each other

and work together as equal partners.

All parents, irrespective of their background and level of literacy can become

involved in supporting their children’s learning and development at home.
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Home-learning has been described as the cornerstone of the future as the
research proves beyond any doubt that learning at home results in higher

grades and positive behavior patterns.
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APPENDIX C
INTERVIEW SCHEDULE TO PARENTS

a. Gender

M ale

Female

b. Age

Male

Female

¢c. Academic qualifications

Std 10

BA

BED

BAHONS

M.ED

PHD

d. Why is the employment rate very high in yourcommunity?

¢. How is the marital status in yourvillage?

f. Whatare the causes that forced the culture of teaching and learning to

collapse?

g. How can parents help to restore the culture of teaching and learning?
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APPENDIX D

INTERVIEW SCHEDULETO EDUCATORS

a. Gender

M ale

Female

b. Age

Male

Female

¢c. Academic qualifications

Std 10

BA

BED

BAHONS

M.ED

PHD

d. Professional qualification

PTC

IPTC

SPTD

FDE,HED,ACE
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e. Whatare the specific roles, responsibilities of both parents and educators in

partnership?

f. How can we eliminate obstacles which render partnership to be

dysfunctional?

g. Whyis the culture of teaching and learning pooratyourschool?

h. Why are youso demotivated to the job you have been trained for?

i. Whatdoes parents involvement entails?

Thank you
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APPENDIX E

INTERVIEW SCHEDULETO LEARNERS

a. Gender

M ale

Female

b. Age

Male

Female

c. Areyousatisfied in the Grade in which you are? Why?

d. Whyis the teaching and learning morale low?

e. How doyoucopetolive withoutparents athome?

f. Whatisthe level of Computer literacy at yourschool?

g. Whatis yourcommentconcerning how your parents view the culture of

teaching in yourschool?
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h. How much are you prepared to face the year-end examination?

i. How often do yourparents visit yourschool?

Thank you
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APPENDIX F

INTERVIEW SCHEDULE TO PRINCIPALS

a. Gender

M ale

Female

b. Age

Male

Female

¢c. Academic qualifications

Std 10

BA

BED

BAHONS

M.ED

PHD

d. Professional qualification

PTC

IPTC

SPTD

FDE,HED,ACE
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e. Whatisthe nature of the culture of teaching and learning at yourschool?

f. How does yourprovincial departmentof education provide you supportin

leadership and adm inistration?

g. Whatare youdoing to make sure that parents remain partners in education?

h. How do you respond to call made by the provincial department that all

schools should engage in extra teaching lessons?

Thank you
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APPENDIX G:

MapofVhembe showing Nzhelele area
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